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1. PRIMARY PURPOSE OF THE 2023 REVIEW

The purpose of the 2023 review was to: -

e To evaluate the impact that any changes made to provision, implementation and impact of the ‘Challenge
for all Strategy’ has had since last review in June 2022

e To gather evidence regarding the extent to which the schools focus on a strategy ‘Challenge for All’ has
been effective and has secured the ambitions of the strategy and secure the schools good provision even
more strongly

e To evaluate how ‘well’ pupils (including pupils with specific and SEND needs ) are doing within the school
and in lessons

e To evaluate how accurate the school leadership and management are in evaluating the quality of the
provision in securing ‘Challenge for all’.

e Toaid Governor’s in their challenge and support for the school in ensuring all pupils do well and all legal
requirements (especially relating to pupils with SEND) are being met




2. The Review Schedule

Teaching and Learning
debrief

(10:50 -11:10)

Item Period/Time Staff/Class

Leadership commitment to (8:30-8:50) Glen Burke — Principal

strategy Gaynor Weldon - Senior Vice Principal
Coffee and Welcome Back Neil Stocking — Vice Principal

Planning for the day ahead. (Curriculum)

Teaching and Learning Period 1 Joe Clarke - Assistant Headteacher (T&L)
walkabout to view pupil (8:50 -9:50) to collect and accompany on learning walk
experience with NDA, MTA and CPA

Teaching and Learning Period 2 Visit a range of KS3, KS4 and KS5
walkabout to view pupil (9:50 -10:50) lessons.

experience

Meeting and coffee Break Joe Clarke - Assistant Headteacher (T&L)

Matt Tait — Head of English
Nathan Dale — Head of Maths
Corinna Payne — Lead Practitioner

RB Presentation

SEND Provision Period 3 Sue Charlesworth - SENDCo
(11:10 -11:40)
Curriculum Period 3 Neil Stocking — Vice Principal
Middle Leaders/Heads of (11:40 -12:10) Alex Merrick — Senior Head of Department
Department Nathan Dale — Head of Maths

Matt Tait — Head of English

Amy Jordan — Head of Humanities

Miriam Herrington — Head of Technology
Kate Holyoake-Lloyd - Head of Performing
Arts

Inclusion Support including
well-being/Mental Health/CP
for children experiencing
challenging situations

Lunchtime —12.10-12.50

Clare To — Assistant Headteacher (Well-
being)

Louise Newsholme — Inclusion Support
Vikki Sutton — Isolation Support

Jeni Folkard — Mental Health

Victoria May — CP Officer

Jacqui Hunt — Attendance Officer

Arran White — Assistant Head of Learning
Jacqui Harwood — Assistant Head of
Learning

Kayleigh Welch — Assistant Head of
Learning

Kate Wildey — Assistant Head of Learning

How students are supported to
face the demands and
challenges of KS5

Period 4 (12:50 -13:20)

Paul Shaw — Assistant Headteacher
(Behaviour and Attitudes)
Gareth Roberts - Head of Sixth

Form/Careers
Student Voice and leadership | Period 4 (13:20 -13.50) Meet a selection of KS3, KS4 and KS5
opportunities students

Paul Shaw — Assistant Headteacher
Alison McKellican — Senior Head of
Learning

More Able/Challenge
provision/Pupil Premium

Period 5
(13:50 — 14:10)

David Mizera - Assistant Headteacher
(More Able/PP strategy)

Sophie Leonard - Science Teacher/ MA
Coordinator

(14:50 — 15:10)

Safeguarding and RSHE Period 5 Clare To - Assistant Headteacher/DSL
(14:10-14.30)

Write up time Period 5
(14:30 — 14:50)

Feedback Tutor Time Glen Burke — Principal

Gaynor Weldon - Senior Vice Principal
Neil Stocking — Vice Principal
Sue Jollands — Chair of Governors

After school
(15.10-15.30)




3. The Review Process

The review focusses on:-

e Information about the ‘challenge for all’ strategy available on the schools web site

e An update on the optional 12 question self-review tool used in 2022 and current available data

e Information gathered from a one day on site visit ( 14 June 2023)
e Feedback and a written review against 7 criteria

e To frame this review the following three aspects of ‘challenge’ were referred to:-

Challenge

Is what is being Does the task
asked to be demand
done distinctive
. ‘ ’ characteristics
ar:\p:loprlzj\tel‘;/ The ‘WHAT” The ‘HOW of attitudes
challenging? feti y
ging Content Characteristics values,

behaviours etc.

Does the task demand
that it be done at a

certain challenging Authentic
standard
Challenge

4

e For the purpose of this review ‘challenge’ was regarded as the school needing to demonstrate sufficient
challenge for all pupils because:-
- the curriculum content is challenging (what pupils learn)
- The curriculum characteristics are challenging ( how pupils learn)
- The curriculum currency (the standard and depth of the knowledge and skills learned) is
challenging.



4. The 7 aspects of ‘Challenge for All’ posed by this review

1. The planned provision —the impact of the school’s curriculum, policies, vision statement, ‘virtues’ and
stated core aims in delivering a learning experience that provides a ‘Challenge for All’

2. The Leadership commitment at all levels to the ‘challenge for all’ strategy

3. How robust is the evidence that pupils are thriving in a culture of ‘challenge for all’ —the impact of the
strategy

4. Pupils experience as seen in classroom observations regarding authentic ‘challenge for all’

5. The support for pupils with specific needs including inclusion, well -being and Mental health who face
challenging situations.

6. The ‘Challenge Provision’ for the more/most able

7. How students in the sixth form are supported as they face the demands and challenge of KS5.

5. Key Findings and Summary of Feedback

Key Findings:-

The quality of education at The Highcrest Academy remains very strong. There is a clear and compelling
ambition for all pupils to both do well and be well. The school is very well lead. Aspirational senior leaders
supported by strong middle leaders have set a clear strategic direction for the school. This is underpinned by
credible policies and plans to ensure there is a commitment to an authentic mission to provide ‘Challenge for
All’.

As a consequence pupils and staff were seen to thrive within a secure and caring community where high
expectations of teaching and learning we're relentlessly focused upon resulting in the improving pupil
achievements, especially for those with SEND.



Notes from the review 2023:-

The review focused on the schools mission to provide a challenge for all.
Evidence was gathered from:-

e Athorough scrutiny of the schools website (- although following the review it was reported that some
aspects of the curriculum web site had, unknown to the school, been ‘locked’ and therefore may not have
been available for review).

e A meeting with the senior leadership team

e 9 Lesson observations with senior leaders including visits to:-

- Y9 maths

- Y12 maths

- Y 8geography

- Y7 Spanish

- Y10Art

- Y 8English

- Y9 geography

- Y 12 health and social care

- Y7PE

e Meetings with:-

- leaders of teaching and learning
- SEND Lead
- curriculum middle leaders and heads of departments
- inclusion support
- key stage 5 leaders
- Challenge Coordinator
- Pupil Premium leader
- safeguarding and RSHE lead
- student panel

The review then focussed on seven key areas:-

1. The planned provision — the impact of the school’s curriculum, policies, vision statement, ‘virtues’ and
stated core aims in delivering a learning experience that provides a ‘Challenge for All’

e The schools website (in particular the curriculum information) is broadly compliant with requirements

e The planned curriculum is broad and is enriched by extension activities.

e The key stage 3 curriculum covers years seven and eight. However, provision is made to ensure the
curriculum is not narrowed for Year 9 pupils

e Detailed information regarding all curriculum areas is provided on the web site, however specific
information about the intent and implementation of the curriculum in each area lacks direct reference to
the schools ‘mission’ that's there is ‘Challenge for All’.



The curriculum content statements for each subject at each key stage is brief and at KS 3 (Years 7 and 8)
lacks the evidence required to show the curriculum to be strongly coherent, well sequenced and enabling
cumulative knowledge gains. This issue is well understood by leaders who are in the process of undertaking
a review of Key Stage 3 with a few to new curriculum intent and implementation maps being produced and
rolled out throughout the first half of the autumn term

This rewrite will clearly show the progression of the content of each subject from years 7 and 8. Year 9 will
be addressed as a key stage 4 orientation and preparation phase that still fully deliverers the curriculum
expected at key stage 3 in the national curriculum through blending some subjects that pupils will not
pursue at key stage 4. It will clearly state the end point intentions for each subject at Key Stage 3

Whilst the current website does broadly identify what is learnt in each year it does not refer to how the six stated
learning character values of the school (ASPIRE) are intended to be developed in each subject. There is however a
rubric concerning these personal characteristics that create the expectations of the standard pupils will reach in each
year. This issue will also be addressed in the KS 3 revision for September 2023.

Following the review it was reported that some aspects of the curriculum web site had, unknown to the
school, been ‘locked’ and therefore may not have been available for review. In the light of this the school
should still thoroughly review curriculum statements on the web site.

The Leadership commitment at all levels to the ‘challenge for all’ strategy

Senior Leaders set challenging aspirations for the school and actively support leaders at all levels to meet
these. The ‘Challenge for All’ strategy has now been redesignated as the current principle mission for the
school to support its ambitions, vision and goals

All curriculum leaders were seen to have strong knowledge about the subjects and aspects they lead and
the staff involved

Clear plans of how the ‘Challenge for All' mission will develop are emerging. These will build on the current
systems and routines that have been established to support high-quality teaching and learning - such as
the agreed lesson planning sheets. These could be adapted so as to show:-

- How the starting activity could be linked to a challenge to remember and recall
past learning in preparation for the lesson

- How the core tasks in each lesson provide challenging content for all prior learners

- How an end task could encourage all pupils to record and value the learning they
have experienced in the lesson

Assessment is routinely undertaken. In the best lessons these not only inform pupils of how well they're
doing and how well they should be doing but also challenge teachers to adjust and adapt their teaching so

that all pupils are authentically challenged in lessons to deepen and master their learning

Curriculum leaders use assessment and teaching reviews to provide targeted CPD



Whilst developing reading is a key ambition of the school leaders should now review not only how pupils
will ‘learn to read’ (building on KS1 and 2 strategies) but also how they should systematically acquire the
skills needed to ‘read to learn’ especially when using chrome books/ lap tops to access dense content web
site information

The acquisition of enriching ‘cultural capital’ for all is well identified and embedded within the curriculum

How robust is the evidence that pupils are thriving in a culture of ‘challenge for all’ — the impact of the
strategy

All pupils spoken to reported that they felt safe at school. Behaviour was reported as being good with
teachers being diligent in applying the school rules. Feedback from the students survey indicated that:-

Student survey

O O O 0O O 0O O O o0 o ©°

I am happy at Highcrest = 93% (April 2018 = 83%)

Teachers are supportive = 92% (April 2018 = 84%)

Pastoral well-being and mental health support at Highcrest is good = 93% (April 2018 = N/A)
Extracurricular provision at Highcrest is good = 90% (April 2018 = 81%)

Careers provision at Highcrest is good = 91% (April 2018 = N/A)

The catering at Highcrest is good = 80% (April 2018 = N/A)

Behaviour at Highcrest is good = 88% (April 2018 = 71%)

Poor behaviour is dealt with appropriately = 85% (April 2018 = 69%)

| feel safe at Highcrest = 94% (April 2018 = 79%)

| have been bullied = 14% (April 2018 = 31%)

If I have been bullied it has been dealt with them properly = 93% (April 2018 = 79%)

Evidence provided by the school indicate that achievement of most pupils is improving as a consequence of
the challenge for all strategy. However improvements for the higher prior attainers remains stubbornly less
robust and is the focus of leaders and Governors strategic development for the school.

LPA MPA HPA
2022 -0.1 -0.2 -0.4
2023 (Mock grades -0.6 -0.4 -1.0
including outliers)

The current review of the KS 3 curriculum should now see the provision move towards a key stage 3

‘mastery’ curriculum which will avoid higher prior attainers just doing more more quickly. Rather the focus
will be on deepening learning through challenging and demanding activities.

Data shows that:-

KS4 Measure 2023 | 2023 | 2023 | 2022 2022 2022 2022 2023 2023 2023
Target | Upper | Lower | Mock | Mock | Actual | Actual | Mock | Mock | Actual

Conf. | Conf (Outliers (Outliers (Outliers

remove) remove) remove)

Progress 8 -0.1 0 -0.2 -1.0 -0.8 -0.29 -0.17 -0.9 -0.7




Attainment 8 a4 | 46 | 42 | 34 36 42 43 33 35
—
4 GEllEYIng 61% | 66% | 56% | 47% | 49% | 61% | 63% | 44% | 47%
5 x grade 4+
J EEIEIIE 40% | 45% | 35% | 21% | 22% | 38% | 39% | 22% | 24%
5 x grade 5+
- .
) g?/‘;j arinc o0 | 77% | 67% | 40% | 41% | 56% | 58% | 29% | 31%
- .
) g?/‘;j HINC | oo | 57% | 47% | 18% | 19% | 30% | 32% | 13% | 15%
———
% aChl'\;:';iE”g “ | e6% | 71% | 61% | 40% | 41% | 60% | 61% | 31% | 34%
—
% aChl'\;:';iE”g “ | a0% | asw% | 35% | 23% | 24% | 36% | 38% | 17% | 18%
P8 SEND 015 | -01 | -02 | -1.0 | -0.8 03 02 | -09 | -08
A8 SEND 45 | 50 | 40 | 40 43 4.8 5.0 35 37
P8 HPA 0.2 0 04 | 09 | -06 0.5 04 | -10]| -10
AS HPA 60 | 62 | 58 | 49 5.6 5.8 5.8 5.1 5.1

4. Pupils experience as seen in classroom observations regarding authentic ‘challenge for all’

From the nine lessons observed it was evident that in the best lessons pupils:-

e are being taught subject content that was both in line with the published curriculum content
map

e being challenged to retrieve and recall knowledge to apply to new situations through well
framed teacher led questions

e were engaged in their learning and producing work of a high-quality

e were talking confidently about what they had learned in the past and how it related to work they
were doing now

e were working collaboratively supporting and challenging each other in purposeful and
challenging tasks

e are being assessed accurately and helped to strategically improve their achievements

e were provided with helpful marking and feedback that challenges them to improve

e are happy to be challenged as the classroom culture was a safe learning environment.

This was because teachers were:-

e knowledgeable about their subject

e knowledgeable about their pupils

e confidently using assessment during lessons to adjust their teaching to ensure all pupils were
appropriately challenged

e providing well prepared scaffolding for learning so that challenging and demanding activities
were accessible to all pupils

e confidently using expected school routines and strategies to support challenging pupils

Whilst no weak teaching was observed where teaching was less strong then pupils:-



e were unclear as to how well they should have been doing following assessment. This led to
them being unsure of what they now needed to do to improve

e undertook routines to support learning that had become repetitive activities that lacked
purpose

e undertook tasks that were too easy for them but took up a lot of learning time in the lesson

e produced work in their books that they were not proud of and which would be of limited help
to them when it came to revising or reviewing prior learning

5. The support for pupils with specific needs including inclusion, well -being and Mental health who
face challenging situations.

The number of pupils who have identified special educational needs has steadily risen since 2019 as has
the significant rise in mental health and other difficulties pupils experience. These issues have been
robustly identified and responded to by the well-integrated SEND team.

. At present:-
- 43 have EHCP's
- 132 are at SEND K
- 79 are being monitored because of emerging need

The number of EHCP's will increase next year to 51, in 2019 it was 17.

Year Monitoring SEN Support K EHCP
7 8 20 12

8 10 12 10

9 10 20 8

10 18 18 5

11 23 18 6

12 3 6 1

13 1 6 0

This rapidly changing profile presents considerable challenge to a highly professional very dedicated SEND
team who have responded with enthusiasm and professionalism.

The provision for pupils with EHCP is appropriately both supportive and challenging and evidence from
lesson observations and from a data review is indicative pupils with SEND are doing well.

A new provision for 4 pupils in an ‘in school” ARP has a carefully adjusted curriculum being developed for
September 2023. This retains the distinctiveness of the whole school curriculum and early plans
demonstrate these pupils will be both well supported and appropriately challenging and enriching.

All provision for pupils with SEND Is very carefully monitored to ensure that these pupils flourish in the
school. This is because the support team:-



e isvery well trained and experienced in delivering both support and challenge to pupils with
SEND

e works very closely together as a team supporting and challenging each other to ensure all
information about pupils is appropriately disseminated so that support and challenge is
appropriate

e shares any concerns about pupils promptly

6. The ‘Challenge Provision’ for the more/most able

o The ‘most able’ pupils are continually and carefully identified and additional enrichment activities are provided
through the diligent work of the more able strategy leader. The data is indicative of a trend that more HPA now
attend the school

LPA MPA HPA
Year 7 69 51 57
Year 8 77 57 39
Year 9 61 55 29
Year 10 70 63 38
Year 11 77 50 32

e These enrichment activities have included:-

attending a chemistry Olympiad

attending the UK maths challenge

taking part in a key stage 4 tutoring programme
participating in school leadership roles (Academy Council)

e Such activities provide additional challenge for the more able pupils who also report that teachers a very willing to
give of their time so as to enrich their learning and support the high ambitions they have.

e However the achievements of the more able remain stubbornly less strong than for other groups. This fact has led
the leadership to adopt a range of strategies and these improvements will be further strengthened as the curriculum
at Key Stage 3 more deliberately identifies an element of ‘mastery’.

7. How students in the sixth form are supported as they face the demands and challenge of KS5.

Students in key stage 5 are very well prepared when they enter the sixth form for the challenge and demands
they will face. Pupils in the sixth form do well:-

KS5 Measure Target Upper Lower 2022 2022 2023 2023
Conf. Conf Mock | Actual Mock | Actual

Progress 0.23 0.28 0.18 N/A 0.23 N/A

Attainment/Average c c c- c c+ c-

Grade

% achieving A*-A 17% 20% 14% 11% 16% 15%

% achieving A*-B 37% 40% 34% 32% 37% 36%

% achieving A*-C 68% 70% 66% 67% 68% 57%

% achieving A*-E 99% 100% 98% 94% 99% 94%

BTEC Merit + Dist Merit - N/A Merit + N/A




This is because:-

e The entry requirements for each subject at A level and at BTEC have been rigorously applied

e All students are provided with robust challenge and support when choosing Key Stage five
options

e Students undergo a ‘bridging experience’ at the start of Year 12 to ensure they are well
equipped with the learning skills they will need at Key Stage 5

e Leaders and teachers at Key Stage 5 confidently challenge pupils to do well as they are both
experts and strong advocates of their subjects

6. Next Steps

Leaders should consider:-

e Ensuring that detailed information regarding all curriculum areas is provided on the web site, especially
specific information about the intent and implementation of the curriculum in each area that references
directly the schools ‘mission’ that's there is ‘Challenge for All’.

e Ensuring that the review of KS 3 fully deliverers the cumulative and well sequenced curriculum expected at
Key Stage 3 through blending some subjects that pupils will not pursue at key stage 4 in Year 9. This should
also clearly state the cumulative knowledge and skills end point intentions for each subject at end of Key
Stage 3

e Ensuring that the ‘Challenge for All’ mission can build on the current systems and routines that have been
established to support high-quality teaching and learning - such as the agreed lesson planning sheets.

e Continuing to ensure that reading is a key ambition of the school trough a relentless focus on not only how
pupils ‘learn to read’ (building on KS1 and 2 strategies) but also how they should systematically acquire
the cumulative skills needed to effectively use technology so as to ‘read to learn’

e Developing a clear strategy in 2023/24 to address the support for more able learners to do well including a
review of the KS 3 ‘mastery’ curriculum which will avoid higher prior attainers just doing more more
quickly. Rather the focus will be on deepening learning through challenging and demanding activities

e Ensuring that work in pupils books is work they are continually proud of and will be of help to them when it
comes to them revising or reviewing prior learning



7. Challenge for All — self review June 2023

In 2022 12 key questions were posed — below is the 2023 update completed by the school leadership.

Key questions for the Senior Leadership to consider when evaluating the provision students in the light of the
2021/22 focus on ‘Challenge for All’:-

1.What is the current range and distribution of prior attainment, achievement and ‘need’ throughout the
school and how ambitious was the focus on securing a ‘challenge for all’?

e The current range and distribution of pupil's prior attainment is reflected by the curriculum design. The
academy offers a wide range of Academic and Vocational courses that meets the needs of its diverse
intake, resulting in pupils from each prior learning band having the opportunity to not only be challenged
academically but also vocationally.

e The school prides itself on the opportunities offered to pupils at Key Stage 4 and 5 and supplies
scaffolding for these decisions in its KS3 foundation curriculum breadth. This has resulted in pupils
developing their skills authentically to suit academic and vocational career pathways.

e All HODs have received a brief and training to review their KS3 curricula during the summer term with a
mandate to inject ambition, challenge and creativity into their curricula sequencing.

e HODS have cascaded the mandate and worked with departments to introduce intentionally sequenced
memorable learning experiences to capture the imagination of pupils and allow teachers the freedom to
create and teach with passion.

e The new KS3 curriculum SOW will be launched in Sept 2023

e The skewed nature of the school’s cohorts is due to the Grammar school system in Buckinghamshire, this
is reflected in the variance of HPA pupils attending the school.

e The demographic and social deprivation of the school's community has historically led the school to
develop a robust system that supports the varying needs of all its pupils.

e The curriculum breadth and depth gives all pupils the opportunity to succeed and raise the aspirations of
its most vulnerable groups.

e There is also a focus on enrichment within the curriculum, with the intent of offering life experiences
that lead to both academic and vocational career pathways. The curriculum offers a wide range of
enrichment opportunities within the taught curriculum and that is supported by extended enrichment
opportunities outside of the curriculum to support learning and raise aspirations.

e Over previous years, we have seen a gradual increase in the number of HPA pupils attending Highcrest,
with a significant increase within our current year seven cohort. (see table below).

Current school prior attainment data 2023

LPA MPA HPA
Year 7 69 51 57
Year 8 77 57 39
Year 9 61 55 29
Year 10 70 63 38
Year 11 77 50 32




KS4 Measure 2023 | 2023 | 2023 | 2022 2022 2022 2022 2023 2023 2023
Targe | Uppe | Lowe | Moc Mock | Actua | Actual | Moc Mock | Actua
t r r k (Outlier | (Outlier k (Outlier |
Conf. | Conf S S S
remove) remove) remove)
Progress 8 -0.1 0 -0.2 -1.0 -0.8 -0.29 -0.17 -0.9 -0.7
Attainment 8 4.4 4.6 4.2 3.4 3.6 4.2 4.3 3.3 3.5
—
Il 61% | 66% | 56% | 47% | 49% | 61% | 63% | 44% | 47%
5 x grade 4+
=
Il 40% | 45% | 35% | 21% | 22% | 38% | 39% | 22% | 24%
5 x grade 5+
9 4+
%5 gga/‘:: M 7206 | 77% | 67% | 40% | 41% | S56% | 58% | 29% | 31%
[o) + 1
%5 gga/i/‘f SHINC | ooo | 57% | 47% | 18% | 19% | 30% | 32% | 13% | 15%
"
& aCh$:'g?4E”g “ | 66% | 71% | 61% | 40% | 41% | 60% | 61% | 31% | 34%
—
& aCh$:'g?5E”g “ | a0% | as% | 35% | 23% | 24% | 36% | 38% | 17% | 18%
P8 SEND -0.15 -0.1 -0.2 -1.0 -0.8 -0.3 -0.2 -0.9 -0.8
A8 SEND 4.5 5.0 4.0 4.0 4.3 4.8 5.0 3.5 3.7
P8 HPA -0.2 0 -0.4 -0.9 -0.6 -0.5 -0.4 -1.0 -1.0
A8 HPA 6.0 6.2 5.8 4.9 5.6 5.8 5.8 5.1 5.1
KS5 Measure Targe | Uppe | Lowe | 2022 2022 2023 2023
t r r Moc | Actual | Mock | Actual
Conf. | Conf k
Progress 0.23 0.28 | 0.18 | N/A 0.23 N/A
Attainment/Averag c c+ . c c+ .
e Grade
% achieving A*-A | 17% | 20% | 14% | 11% | 16% | 15%
% achieving A*-B 37% 40% 34% 32% 37% 36%
% achieving A*-C 68% 70% 66% 67% 68% 57%
% achieving A*-E 99% 100% | 98% 94% 99% 94%
BTEC Mi”t Dist M‘_e”t N/A | Merit+ | N/A

Are there any patterns, trends regarding achievement over time that this focus sought to address?

Patterns/Trends
e White British boys’ underperformance
e HPA performance




e Science has improved from -0.5 to -0.3 with Chemistry remaining as an area for improvement.

e Maths performance over time has been better that English.

e Ebacc performance measure has been low over time — specifically MFL, however uptake in students
selecting a language from 25% (in 2022 KS4 intake) to 36%

Interventions:

e Single sex tutor groups to target under—performing disengaged boys and girls in Year 11 (now started in
Year 10)

e Targeted RAP meetings half termly to identify underperforming pupils for the next intervention period.

e The use of Horseforth quadrants to target underperformance across all teaching groups and
departments

e Targeted Saturday school for English, Maths and Science

e Targeted after school sessions for all subject areas

e Residential weekends to close specific gaps in learning in English, Maths and Science

e Evening English and Maths sessions 3-6pm targeting underperformance

e Staff development in the delivery of revision, including the use of knowledge Maps and core learning
rigour

e Schemes of work were adapted in line with refined examination content.

e Challenge Maps were established for all Most Able students to develop their talents beyond their school
work and curriculum expectations in all subject areas

e Aspirational assemblies, tutor activities to embed engagement and study skills

e Pre exam sessions including breakfast for key exams

What is the current level of SEND support being provided to pupils, for how many pupils and what is the
range of their needs?

Year Monitoring SEN Support K EHCP
7 8 20 12

8 10 12 10

9 10 20 8

10 18 18 5

11 23 18 6

12 3 6 1

13 1 6 0

Main area of need for the academy is in communication and interaction.

Amongst the SEN K cohort, communication and interaction remains the largest barrier to learning,
however, post COVID the number of SEMH needs have risen with this now our second largest.

We have 22 out of 42 EHCP's with speech and language as the main area of need or requiring block of
speech therapy. The LA do not provide face to face speech therapy. All delivered online.

11 EHCP students have autism as the main area of need.

We also support students with visual impairments, physical impairments, moderate learning difficulties
and Social Emotional Mental Health.

We have 2 students waiting for specialist placements, there are no spaces in Bucks or neighbouring
counties. This has resulted in the SENDco planning an alternative option for these students as they enter
Year 9 and obtaining additional funding from the LA to implement this provision. As part of this project,
we are appointing a KS2 primary school teacher.




There are five students currently undergoing statutory assessment and we are expecting 4 EHCP's to join
us in September 2023.

Learning Support Assistants are currently being trained to deliver ‘Precision Teaching’ an intervention to
help close the gap and improve literacy skills in kS3 students.

One LSA is currently being trained to qualify as an ELSA — Emotional Literacy Support Assistant. This is to
put in place early support for students showing signs of emotionally based school avoidance or SEMH
difficulties.

The SENDCo commenced the SEND Inclusion Award for Highcrest, this will take approximately 18 moths
to achieve and will require working alongside an external reviewer to ensure we meet the criteria. If
successful, this will require validating again 3 years after achieving the award.

Other areas of need that have been catered for:

Numbers of students through Inclusion this academic year — 213

Number of students seen by counsellors this academic year — 14

Number of students referred to MHST this academic year — 28

Number of CAMHS referrals this academic year — 9

Number of students who currently have a Social Worker — 21 (with 17 in assessment with S/C and 18
with FSS)

Number of MARF’s submitted by us this academic year — 24

How has the school responded to this challenge?

We have transformed not only our staffing structure to accommodate the increases in demand but we
have also adapted our working environment.

SENDCo has an improved office space with an assistant. The SENDCo has had her teaching time reduced
this academic year and this will reduce again from September to give the time needed to manage SEND
within the school at the highest level and action our vision for the future within this field.

We have adopted an attitude of continual improvement of the Well-being and Inclusion Team. We have
recognised changes and adapted our practice accordingly. We are confident that the current model
enables us to act swiftly and the skill level of our team means that accurate assessments are made and
correct signposting happens.

We have adapted our team by having a Mental Health Lead dedicated to mental health assessment,
signposting and external agency management. We now have a separate full time CP Officer who works
closely with the DSL. We have advertised for an Attendance Officer and promoted the current
Attendance Officer to the role of Student Welfare and Attendance Manager. This is in response to the
rise in EBSA cases. This appointment will enable us to make an increased number of home visits.

Our Attendance Officer has a new office with dedicated meeting area to ensure swift and easy meeting
capacity to deal with the numbers of PCM’s that take place.

We have weekly complex case meetings to progress cases where students have very low attendance.
These meetings involve SLT for Student Well-being and Personal Development, SENDCo, Attendance
Officer, CP Officer and Mental Health Lead. Pathways are initiated and progress assessed.

Specialist companies (Autism Co, One Eighty) to work with students and families in the home where
attendance is low, and Autism is known or suspected. The pattern shows that students with Autism not
attending school has jumped exponentially

Increase in our expenditure on Alternative Provision (Academy 21, Aspire Home Tuition, Autism Co, One
Eighty).

LAC students are supported by a member of SLT who is also part of the DSL Team.

In addition, LAC students have a specialist Mentor whom they see weekly.

What level of provision has been identified for any pupils facing specific challenges regarding their learning
(learning plans/ EHCPs/etc)?




Students are assessed as individuals and a bespoke package is created dependent on need.

First level intervention involves the Assistant HolLs who triage the situation. It can be that they support a
student short or long term and that is sufficient to enable the student to progress. Their 1:1 work
includes Young Carers and Students with a Social Worker.

If additional support is needed, Assistant HoLs can refer to SENDCo or CP Officer/Mental Health Co-
ordinator. From here referrals are made to FSS, Social Care, MHST, CAMHS, Counsellor, Mentors, YOS
preventative and Young Carers or any other agency that is appropriate.

We developed Maintaining Education Plans for those with very low attendance.

Weekly Complex Cases meetings take place between AHOL for Well-being, SENDCo, Attendance Officer,
Mental Health Co-ordinator and DSL to ensure provision is in place and review the impact.

Students who have SEN difficulties are identified in Yr7 and support is put in place accordingly. Where
necessary, HNBF is obtained to provide the level of support needed.

EHC Plans are applied for at the earliest opportunity and we work closely with SEND at Bucks CC.
Specific Challenges this year have included 7 students who have had a parent pass away. Our HolL and
Assistant HoLs have been key in providing support for these students.

There have been a number of students who have struggled with medical issues that have required us to
get involved to encourage parents to push for medical support. We also refer to the School Nursing
Team to monitor these students.

We have encouraged students to educate themselves about their condition and have supported by
purchasing a range of books.

Collaborative work with MHST has continued to take place as part of our year long, whole school IQM
project looking at self—care for well-being.

Prospective Sixth Form Peer Mentors met with MHST for training in January. Safeguarding training and
additional in-house training took place in February. Peer Mentors have started to make themselves
available at break and lunch for the younger years.

Self-care workshops took place at the end of March to support Year 11 students in the build-up to
exams.

Our annual Well-being Day took place in March and was well attended. Feedback from exhibitors was
positive with students engaging very well. We have since had the School Nursing Team back to promote
a new NHS initiative, Teen Health.

Our Assistant Hol’s have undergone Mental Health First Aider training.

How are records dealt with on transfer from/to other provision?

We have modernised our systems by having all paperwork relating to general school records scanned.
This means information can be sent electronically or printed and posted.

Our CP records are now all online with CPOMS and there is an automatic transfer of information once it
has been authorised.

If another school is not CPOMS compatible, we print and send information.

Are actions to address need prompt and appropriate?

We have adopted an attitude of continual improvement of the Well-being and Inclusion Team. We have
recognised changes and adapted our practice accordingly. We are confident that the current model
enables us to act swiftly and the skill level of our team means that accurate assessments are made and
correct signposting happens.

We have adapted our team by having a Mental Health Lead dedicated to mental health assessment,
signposting and external agency management. We now have a separate full time CP Officer who works
closely with the DSL. We have advertised for an Attendance Officer and promoted the current
Attendance Officer to the role of Student Welfare and Attendance Manager. This is in response to the
rise in EBSA cases.




Inclusion has been successfully utilised and can show that students who we almost lost to poor
attendance, disengagement and mental health difficulties have remained in school and have sat their
GCSE’s.




2.What is the stated intentions of the curriculum — do they reflect authentic challenge for all?

Our curriculum intent encompasses the ethos of the school with a balance between inclusivity and
academic excellence resulting in an authentic curriculum offer that provides challenge for all. Our
supportive nature and tenacity to provide the best opportunities for our pupils is reflected in our intent.
Our broad curriculum ensures that pupils have access to Arts, Sports and STEM subjects offering them
learning experiences that are often not experienced at home.

Our curriculum is intertwined with opportunities to experience current and relevant activities that
support and enhance learning. This has resulted in pupils participating in various fields such as
Construction (bricklaying, tiling etc), Hair and Beauty, Horticulture, ESports, Forest School, Engineering,
and the Arts

We offer a broad range of courses at all levels preparing students for further education and future
careers.

We aim to adapt the curriculum to suit the needs of every student, not the other way round.

We aim to provide a program of education that ensures that pupils develop an understanding of
knowledge at each key stage of their learning journey.

We aim to provide all our students with exciting opportunities which build confidence, develop their
character, build a range of skills and promote academic excellence and a love of learning.

The school's recent performance measures indicated (above) show evidence of improvement over time
with an increase in pupils accessing the Ebacc measure and high-performance levels in vocational
subjects. This indicates that the personalised curriculum is designed not only to challenge all but is truly
for all its pupils.

Our recent reaccreditation IQM report stated that, “The Academy is ambitious in designing its curriculum
for all abilities.”

We ensure our Excelling Students are stretched within a wider ethos of challenge for all. Our numbers of
HPA students are relatively low, hence, we seek alternative ways of structuring the support for these
students within three subgroups (HPA, Most Able and More Able). This allows for more comprehensive
identification of existing and latent talent among pupils, as well as a wider exposure to a challenging
environment for them.

We use the NACE descriptors for the identification of gifted students; they include a list of interpersonal
characteristics that support personal development of our pupils, preparing them for employment and
other community roles.

Our recent NACE reaccreditation report stated that, “The staff at Highcrest Academy are ambitious and
aspirational for every student, and this is reflected in pupils’ own high aspirations.”

What is the intentions of SEND or other focussed provisions within the school?

The intent of our SEND focus is to ensure that the pupil's journey incorporates preparation for adult life
including functional skills, emotional well-being and optimum academic performance for the individual
student.

The school offers a wide range of support provision that is focussed on the varying abilities of its pupils
and prides itself on its diversity, and as a result has introduced alternative support strategies to engage
its learners.

A Sixth Form tutoring program that is regularly attended by 60 plus pupils in both Years 7 and 8 who are
tutored by our Sixth Form A Level students, who are trained by a primary specialist (see below).

This has seen a raise in attainment (as above) in these areas and has boosted the confidence of both
tutee and tutor.

We are looking to employ a SEN specialist (primary) teacher to deliver the alternative provision for a
small group of students with EHCP’s and further close the gaps in learning of some of our most
vulnerable underperforming groups.




How ambitious is the current provision?

Our recent IQM report (November 2022) commented, “The Academy takes pride in its endeavour to
build an outstanding educational provision as captured in its vision statement; this attitude was
observed during the assessor’s visits to classrooms and in conversations with staff.”

Our CEIAG provision was reviewed as part of an Ofsted inspection in February 2020. The Inspectors said
“There is an extensive careers provision between Year 8 and Year 13. Pupils have access to impartial
careers advice. They also take part in events involving leaders from local and national industries.

In Year 12, students take part in courses organised by employers. These include learning about
internships and visiting foreign countries on fact-finding trips. The school’s high- quality careers provision
means that pupils are well prepared for the next stages of their education.”

We run a Bridge to Employment Programme in conjunction with healthcare company Johnson & Johnson
that aims to bolster selected Year 12 students’ future career prospects and prepare them for the world
of work. Volunteers from the firm act as personal mentors to support and guide students through
various activities and sessions. Sessions have included team challenges based on solving healthcare
problems, presentation skills, research skills, financial awareness, negotiation, problem solving, CV
preparation, personal branding, interview practice and mental health and resilience. Individual students
also enjoy personal support from their mentor and the opportunity to undertake work placements at
J&J’s offices in High Wycombe.

Do parents and pupils know about specific provisions and how is information regarding the intentions to
provide challenge for all provided?

Weekly email from the Principal to parents, weekly Parent bulletin (whole school), weekly year group
newsletters, weekly student bulletin, am and pm. Tutor sessions with planned program of activities,
assemblies, website signposts, social media, regular surveys, public sharing of success, celebration of
excellence on a weekly basis (hot chocolate Fridays) with the Principal.

Two parent evenings/meetings per year group.

SENDCo, Mental health support team Careers Advisor, and More Able coordinator are available to be
booked by parents at every parent evening. New concerns/any issues can be dealt with swiftly and
communicated out to staff.

Within most recent parent survey 97% of parents stated that they agreed that communication from the
academy was good, improved from 82% in 2018/2019.

How was this focus intended to impact on quality of education?

Raising aspirations and expectations of our pupils. Evidence is number of top sets in English and maths,
numbers doing A Level subjects increased — maths five pupils in 2019, 28 pupils in 2022, 39 pupils in
2023

Student led learning at the heart of lessons (80:20 principle) fostering student independence
Classrooms across the academy now include help desks, challenge boards, WAGOLL displays, Fast
finishers board and 3B4ME boards further fostering student independence.

A 10-minute independent (silent) study period is being planned into lessons for 2023/2024.

We have sought to make technology as accessible as possible to our students, as they start their GCSE
studies, giving them the opportunity to purchase a new device, at a heavily discounted cost, which will
allow them to embrace the latest technology in classrooms and as part of their home learning.

The students will use their laptops as part of their GCSE studies to support both their classwork and
home learning, developing their independence further.

98 x Year 9 students have currently signed up to the 1:1 laptop scheme, of whom 53 are Pupil Premium
(73 PP in the year group)

101 x Year 10 students have currently signed up to the 1:1 laptop scheme, of whom 45 are Pupil
Premium (57 PP in the year group).



https://files.ofsted.gov.uk/v1/file/50148849

Classroom visualisers and training have been provided to each department to help share students’ work
as part of assessment for learning and to support self and peer assessment.

Teachers make use of multi-dimensional strategies to ensure students are able to show and develop
their learning in a variety of ways.

3 How were staff trained/supported to meet the focus on ‘challenge’ — especially to provide for the needs of
pupils with SEND?

The focus of our opening September (NSET day was on teaching and learning, and delivering well
planned lessons as part of quality first teaching. The session was delivered by SLT and included all staff as
part of the interactive tasks and activities, to ensure they were part of the learning journey (as you
would expect to see in Good or Outstanding lessons). We are striving for our staff to be unconsciously
competent in this area.

INSET day and twilight session (delivered by our AHT T&L and our SENDCO) has included a focus on SEN
provision and challenge for all.

To date this year, 80 mini twilight training sessions have been delivered on identified areas of need for
targeted staff. All sessions are either linked to our SDP or individual staff needs (appraisal targets) and
nine of these have focused on challenge for all.

SLT in charge of Excelling Students delivered a whole staff INSET in September and staff training sessions
in April with the focus on identification of more able learners, their characteristics and strategies for
classroom practice. Three additional mini twilights took place for specific support for particular pupil
groups (PP, Excelling Students, Mixed Ability classes)

98% of the evaluation forms returned, state that staff have found the mini twilights useful for their
development

We have had several bookings for external courses. Courses have included precision training, Autism
training, Zones of regulation and ELSA training.

Top tips for raising Challenge and Expectation in classroom are circulated among staff to equip them
with techniques and strategies

We have appointed a Lead Practitioner and we hope to appoint a second Lead Practitioner before the
end of term. The Lead Practitioners will lead on the improvement of teaching skills through modelling
high-quality teaching, coaching and training other members of staff. This will help to further build our
‘Teacher learning community’ where everyone feels empowered to improve their teaching practice,
through regular sharing of best practice. Team teaching and regular feedback will support this
development and facilitate effective collaboration.

During the spring term, a follow up deep dive on our Challenge For All provision took place, to see if the
feedback shared during the last deep dive (May 2022) and the external reviews have been implemented
effectively and are having a positive impact. This consisted of department learning walks, HoD
interviews, student and parent focus groups and LSA questionnaires. Each HoD has received a report
outlining key recommendations and areas of development.

How involved are Governors and other agencies?

Governor participation in our challenge for all deep dive process, interviewing staff, students and
parents.

Governor scrutiny visits of teaching and learning, personal development provision, well-being, and
safeguarding, Pupil Premium and More Able strategy.

Governors attend inset days, twilight sessions and some of the mini twilight training sessions, working
collaboratively with staff

Governor/SLT termly link meetings

Governor sub group, meetings — curriculum, pupil, welfare, finance and personnel




Governors involved in teaching and learning walkabouts
Governors involved in aspiring middle/senior leader development training/projects

What impact has it had on provision and the quality of teaching and learning?

Both Senior Leaders and Heads of Department have observed all teachers throughout the academic year
as part of our ‘Connect’ observation programme.

‘Connect’ ensures our observation process is less judgement based and more developmental,
continuously supporting teachers to improve their practice.

Teaching and learning continues to be good across the academy and improvements made in each
Connect area.

SLT/HoD Connect observations have taken place for every member of teaching staff, including our ECTs.
Subsequent data shows that 91% of lessons have demonstrated clear or exceptional learning and
progress. The remaining 9% of lessons had two or more areas for development and these members of
staff will be targeted for intervention and support

80% of Connect lesson observations highlight effective differentiation as having an impact on clear or
exceptional learning and progress

88% of Connect lesson observations highlight effective challenge and expectation as having an impact on
clear or exceptional learning and progress

Incorporated within our Connect programme is a Peer observations scheme, used to share best practice
across the curriculum.

Additionally, teachers are also observed in ‘SLT walkabouts’, that take place every day of every week,
department reviews and our Head of Department (HoD) Quality Assurance (QA) monitoring programme.

4 How has ‘challenge for all’ and especially the ambitions for pupils with specific needs (HPA, VG, PP, SEND)
been implemented/delivered?

The support for HPA students has been delivered as part of the Challenge for All package and being one
of the three sub strands of Excelling Students cohort.

Whole school focus on developing and fostering independence through metacognitive approach,
collaborative work during lessons, 80%:20% rule, Help Desks, Challenge Activities, School Reporters,
extra-curricular clubs etc.

Challenge Maps programme, that runs alongside the departments Schemes of Work, offers all students
an opportunity to expand their areas of talent by accessing extra-curricular project tasks.

All staff have thoughtfully arranged seating plans, that include barriers and bridges to learning for all
pupil groups, to ensure equal opportunities and appropriate challenge for all.

PP Champions have been nominated from every department to form a working party to support the
distribution and monitoring of support within particular subject areas; they meet regularly to define the
form of PP support based on current needs.

Termly identification of individual barriers and bridges for PP students in all subject areas by all staff, and
reporting that is circulated between academic and pastoral staff to ensure comprehensive approach.
Assistant Heads of Learning (support staff) and Head of Learning deliver 1:1 meetings with PP students
to address pupils” pastoral barriers, focusing on metacognitive nature of support and fostering students’
independence and their self-regulatory skills.

Embarking on the 5-year The Ignite Project with Reading University to address cultural capital deficit and
raise social mobility among PP students.

Financial subsidy is provided for PP students for trips, workshops to expose them to a range of
experiences and wider understanding of the world.




Our vulnerable cohort consist of a wide range of students with different needs. ‘Challenge for all’ can
often be subtle and quiet. It can be the 1:1 meetings where a student is struggling to understand a
particular topic and a book is purchased to help them. It could be that a student presents as unwell and
is listened to, resulting in specialist medical help being sought. It can be that a conversation reveals that
parents cannot afford uniform, so uniform is purchased for them. It can be the numerous students who
continue with us into Sixth Form whose life experience has involved high level CP support but who stay
with us and are supported to realise their ambitions. It could be the student whose family fled DV and
we funded a taxi to get them here safely and to sit all of their GCSE exams. We know our students and
when we look around the hall on the Year 11 leavers day, we know that ambition has been realised. For
some whose highly complicated lives become their barrier to learning, simply the fact that they stayed
with us to the end shows they were challenged to succeed and achieved it.

All SEN information, Support Plans, EHCPs and Passports are available on Go4Schools for every student.
Staff have a clear picture of the barriers to learning and support strategies required in the classroom.
HLTAs deliver small group lessons to students in KS3 dis-applied from MFL. The focus is on independent
learning, cross curricular links, literacy, and numeracy. This involves 13 students in Year 7, following
ASDAN’s KeySteps programme. In Year 8, 15 students work towards ASDAN’s Personal Development
Programme. Students develop key functional skills to prepare for KS4.

10 students at KS4 are undertaking an alternative pathway and complete ASDAN Personal Social
Development Certificate with an emphasis on the essential life skills in preparation for adulthood. They
are challenged around themes on keeping safe in the community, managing money and healthy living.
They obtain the skills required to move on successfully to bespoke post-16 packages with colleges.

The Forest School Practitioner runs sessions focusing on developing resilience and problem solving for all
years. This targets students with signs of EBSA (Emotional Based School Avoidance), anxiety,
communication and interaction difficulties and SEMH needs.

There is a focus on intervention around our main area of need ‘communication and interaction’. Small
group speech and language groups in Years 7-9 are run by LSAs trained to use Secondary language Link.
This is a programme supported by Bucks SLT and follows a dedicated APDR process to monitor progress.
The Highcrest SEN 8, a set of core routines and expectations that teachers follow every lesson to
maximise progress and ensure High Quality Teaching has continued to be followed. Through regular
Q&A and observations it’s use is regularly monitored and evaluated.

The academy has completed the NASEN Whole School SEN Review. This has included having our
provision externally scrutinised and informed the DDP and SDP.

The SENDCo’s reduced teaching timetable and the appointment of a full-time assistant for the SENDCo
has improved efficiency and enables the SENDco time to focus on the strategic leadership of SEND
provision and challenge for all abilities.

The SENDCo was invited to join the Needs and Provision board with the LA. This is setting out the plans
for allocating funding to EHCP’s through ‘bands’ and rather than the current format of allocating ‘hours’.
This ensures that the academy is up to date on pending changes and decision making.

Learning Support Assistants continue work in year groups. This enables them to have a clear picture of
student development and helps with early identification of need.

Was this adequate for need identified?

Our successful NACE reaccreditation in 2022 makes us one of the 142 schools in the country recognised
for the second time for the school-wide commitment to high-quality provision for more able learners,
within the context of challenge for all.

Mock exam results for HPA students (32) in January show that the HPA cohort underperformed on
Progress 8 at —1.0 and improved to —0.8 in the March core subject mocks. A range of targetted




interventions have been arranged to counter the needs. An earlier identification of the underperforming
HPA students will be necessary — Year 10 End of Year Exams.

Our PP cohort performed slightly lower on Progress 8 at —0.7 when compared to non-PP students at —
0.6; the core subject mock results in March were on a par with non-PP at —0.5. The attainment gap is
lower the national average.

The gap between pupils with SEN provision and non-SEN pupils is -0.6 for Progress 8 (measured at mock
exams in January and working at level in April)

How has the provision been monitored?

Alongside the Connect observation process, we also monitor the quality of teaching and learning
through a Heads of Department (HoDs) Quality Assurance (QA) monitoring, HoDs and SLT link joint QA
and SLT Walkabouts.

The Quality Assurance process included two formal QA reviews across each department during each half
term.

HoD QA documentation has been completed, focusing on marking and feedback, and SEN provision. All
overall judgements on each area were classed as Good or Outstanding by each subject leader and were
based upon the Ofsted grade descriptors.

SLT have recently monitored/scrutinised these findings as part of an SEN deep dive.

5. How ambitious is the school for ALL pupils and staff to both be challenged to ‘Do well’ and ‘Be well’?.

Pupils — Be well

e C(Clear routines and systems in place so that all fully understand high expectations

e Wide range of creative rewards

e A broad range of PHSE/RSHE topics challenges students to think about their own personal well-being
and how best to live in an increasingly difficult world. Some examples include nutrition, exercise,
sleep, mental health, bereavement, living smart to save on living costs, how to set goals and learn
new skills.

e Forest School and Highcrest Horticulture to benefit from working outside for well-being and mental
health.

e Early morning and after school fully funded School Gym

e A fully funded Breakfast club

e Improved, healthier lunch menus

e Extra-curricular clubs including increased participation in sporting activities.

e Accessible support for mental health difficulties.

e A Student Experiences Coordinator will be appointed internally from September 2023, with the
intention of identifying/closing the cultural capital gaps amongst our students.

We are all very proud of the extremely positive feedback that we received in our most recent surveys

(June 2022).. The results below are compared to the survey results collected in April 2018 (comparison

figures on initial five-year plan). Please note, some of the questions in this survey were not asked in 2018

and therefore results show as N/A.

Student survey

o

@)
@)
@)

| am happy at Highcrest = 93% (April 2018 = 83%)

Teachers are supportive = 92% (April 2018 = 84%)

Pastoral well-being and mental health support at Highcrest is good = 93% (April 2018 = N/A)
Extracurricular provision at Highcrest is good = 90% (April 2018 = 81%)
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Staff —

Careers provision at Highcrest is good = 91% (April 2018 = N/A)

The catering at Highcrest is good = 80% (April 2018 = N/A)

Behaviour at Highcrest is good = 88% (April 2018 = 71%)

Poor behaviour is dealt with appropriately = 85% (April 2018 = 69%)

| feel safe at Highcrest = 94% (April 2018 = 79%)

| have been bullied = 14% (April 2018 = 31%)

If I have been bullied it has been dealt with them properly = 93% (April 2018 = 79%)

Pupils — Do well

The school has been exceptionally successful in its transition phases. Highcrest is oversubscribed, with 58
pupils on the waiting list for our new Year 7. It is the first-choice secondary school for 81% of allocated
pupils, an increase of 4% from our last intake in 2022/23 (77%).

o Year 7 =182 (21 on waiting list)

o Year 8 =180 (25 on waiting list)

o Year 9 =182 (28 on waiting list)

o Year 10 = 182 (26 on waiting list)

o Year11=179

Further evidence of the school's success is illustrated by the increasing number of pupils attending Sixth
Form, this is supported further by the number of pupils studying A Levels as a result of the levels of
challenge and expectation at KS4.

178 completed Sixth Form applications to date.
One of our proudest achievements is not only the continued growth in our Sixth Form but the
destinations of our pupils. With over 67% attending Universities in 2022 and 78% of the current Year 13
cohort applying for places in September.
An example of this is with Maths, which has seen class sizes grow from 5 to 39 over the past 3 years. At
Key Stage 4 this is further evidenced through the proportion of pupils studying Higher Maths at GCSE
with 6/12 classes (50%) of learners in Years 9 and 10.

Pupils continue to do well academically in KS5 with a progress score of +0.23 in 2013. Our improving
trend is predicted to continue to increase despite the negative mpact of the pandemic on these cohorts.
The combination of Academic excellence and pastoral support has meant that pupils from Highcrest
progress to be responsible adults and well-rounded young people who contribute to society.

Student survey (June 2022)

Highcrest is a good school = 90% (April 2018 = 78%)
Teaching at Highcrest is good = 89% (April 2018 = 72%)
Homework at Highcrest is regular = 88% (April 2018 = 71%)

Be well

Between September and February half term, | met with every member of staff at the academy. In total
there were 117 meetings. Each meeting focused around two questions — “What do you love about your
job?” (strengths) and “What could you love more?“ (improvements).
Analysis indicates that our strengths are:

o Staff like working at Highcrest/compared to other schools at which they have worked

o A strong community feel

o SLT are supportive/approachable




o Good communication
o Staff well-being
e QOur main areas for improvement are:
o Middle leaders require more time to undertake their jobs effectively
o Timetabling issues (rooming, PPA alignment, shared classes)
o Behaviour of students in low ability KS3 classes
o Examination period logistics
e We offer a wide range of staff well-being initiatives, resulting in extremely positive staff survey
comments/results regarding well-being. Over recent months these have included:
o Fully funded staff counsellor
o INSET time given towards planning, marking, appraisal meetings and preparation for major events
such as Open Evening.
Additional timetabled SLT walkabouts to support in lessons
Circulation of regular surveys giving staff a voice, enabling them to express their views and opinions.
Well-being telephone calls to those who are off sick for longer than three days
Well-being meetings on return to work
Half termly Staff Recognition prize draw for £25 High Street voucher
Half termly fresh fruit platters, cream cakes in staffroom
Chocolate advent calendars at Christmas and Easter eggs at Easter.
Friday treats in pigeonholes
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Staff — Do well

e Consistency of appraisal targets linked to school development plan. All members of staff are set
challenging appraisal targets, including pupil progress (where appropriate), an objective linked to
‘challenge for all’ and a continuous professional development target.

e Staff have access to a range of national professional qualifications, including those for aspiring middle
and senior leaders

e Staff have the opportunity to/successfully complete a range of qualifications including Understanding
behaviour that challenges, Supporting bereaved children, Improving secondary literacy, Mental health
first aid, Digital photography masterclass and a Teaching Hair and beauty qualification.

e Staff have taken advantage of the many free CPD courses and a large number have taken qualifications
in a range of subjects ranging from recognising mental health conditions, additional SEN and working
with young people with autism. We have funded an HLTA course and continue to encourage staff to
develop interests and passions that would be of benefit to themselves as well as our students.

e Recent IQM report recognised the academy’s ambition for all:

“Leadership and staff of The Highcrest Academy are united in promoting inclusion and they work together to
facilitate inclusive practice. They are aware that classrooms are highly varied in terms of students’
characteristics and broad range of educational needs. The team of professionals is guided by their expertise and
experience to evaluate both the school’s provision and capacity to respond to and meet the current needs as
well as the emerging needs of students. Thus, the school is constantly either expanding its provision through
refining the curriculum or adding new subjects to its offer, for example, hairdressing and esports. This results in
the school being effective not only for pupils with diverse needs like Special Educational Needs and Disability
(SEND) but also for gifted and talented students. This became apparent in the conversation with a parent who
described her two children, both attending the school with very different abilities and requirements. Both
children experienced trauma in their younger life and the school, through its ethos of inclusion and staff
dedication, provided quality education and pastoral care that resulted in one child securing a university place
and the other settling in and feeling safe and part of the school community. The parent stressed that she valued




the fact that both children were treated as individuals and there was no unnecessary and sometimes hurtful
comparison of siblings because they were from the same family, as had been her previous experience.”

How do leaders at all levels evaluate the culture for learning throughout the school. Mental Health and well
being support for all?

e As part of our CPD program we develop our leaders at Middle and Senior leadership level in self-
awareness and leading change. Middle leaders embark on a journey through theories of leadership and
application of organisational change that allows them to explore their conscious and subconscious traits
and use this knowledge to empower and lead others. This is part of a leadership development program
that has run over the last 3 years and is led by the Vice Principal. This has led to a research-based
leadership culture that has developed senior leaders internally and externally.

e Regular staff, student and parent surveys

e Staff evaluation of every twilight/a mini twilight session — over 94% positive

e Range of curriculum surveys, gathering feedback on subject provision

e Student panels as part of SLT Deep dives, governor reviews and external visits — including SEND pupil
panels.

e Strong pupil voice, including strong feedback mechanisms, including tutor reps, year group reps,
academy council reps and a Sixth Form leadership team chaired by Head Boy and Head Girl

e Head Boy and Head Girl attend SLT meetings every half term to feedback views from academy council
meetings and present outcomes in assembly

Mental Health and well being support for all

e For students we have a Mental Health Lead who is a qualified counsellor with extensive experience. This
enables effective assessment and signposting to outside agencies or in-house counsellors.

e Assistant HolLs offer day to day support for students in distress.

e PSHE ‘Life Lessons’ help students to understand a range of issues that look at self-care and taking
responsibility for your own well-being.

e Inclusion Support available for those who need a higher level of day-to-day intervention.

e Staff Counsellor available at no cost to staff.

e Open door policy with SLT who offer a listening ear and advice where needed.

e Menopause comradery

6 How is SEND identified and how robust and appropriate are assessments?

e Qur live transparent data system continues to act as a valuable learning tool and is highly informative for
all stakeholders.

e Our approach to assessment has further evolved in the development of assessment across the school.
The school has successfully implemented more regular and meaningful assessments that allow subject
leaders to target under-performance in specific topics and plan interventions to pinpoint restorative
therapy. This is evidenced in the use of Intervention planning tools by middle leaders. As a result, the
school has a live accurate snapshot of attainment at its disposal.

e Range of in-house screening tools recommended by LA through Ordinarily Available Provision; LUCID
LASS, Secondary Language Link, SDQ, Accelerated reader

e Classroom observations.

e Experienced Assistant HolLs and Mental Health Co-ordinator who can quickly recognise that a student is
struggling and why.




Weekly Complex case meeting with Mental Health Co-Ordinator, Attendance Officer, SENDCo and SLT.
Teacher referrals to SENDCo/Mental Health Co-ordinator.

Monitoring of attendance, persistent absences.

Referrals to CAMHS

Who else is involved in this and how does the school monitor the quality?

Monthly attendance/prebooked session at STS advice clinics.

External assessments via Educational Psychologist and Specialist Teachers. Assessors all recommended
and approved by LA.

NASEN Whole School Review, scrutiny of provision and curriculum offer.

Use of external specialists such as One Eighty, Autism Company that offer bespoke assessment and
intervention. These are shared with LA and enable the SENDCo to additional funding.

Some students have dual registration with external provider to enable enhanced therapeutic approach.
Successful transition back to mainstream indicates appropriateness of quality

Co-production meetings held with LA and stakeholders when new EHCPs are issued. This ensures quality
and that all professionals are aware of their role.

Weekly meetings between SLT, Mental Health Co-ordinator and Attendance Officer enable us to ensure
that needs are identified early and appropriate provision is in place.

SENDCo attends fortnightly Keep in Touch (KIT) meetings with LA. Students with needs that may require
additional funding or EHCPs are discussed.

High Needs Funding is applied for to ensure, where appropriate, that bespoke intervention or
assessment can be used to identify an area of need and plan future provision for individual cases.
Where statutory therapy has not been implemented for students with EHCPs, due to lack of therapists
the SENDCo has challenged the LA and ensured the provision is outsourced.

How well are parents and students with SEND engaged? Are legal requirements regarding
communication/updating etc met?

Parents are engaging well. 100% attendance of parents to Annual Reviews over academic year 2022/23
and improvement on 97% last academic year. Meetings are offered in a range of ways to help ensure
parents will engage; face to face, telephone, Zoom/Teams.

All paperwork for Annual Review is shared and completed within statutory timeframes.

Parents of students at SEN Support (K) level are offered meetings, these may not all be with the SENDCo.
New SEN Admin Assistant has been appointed to help share the need to liaise with parents and update
plans.

Recent parental survey for SEN indicated 100% of parents satisfied with provision.

All parents with student completing an intervention, are written to and advised of the intervention.
Changes to the SEN register are communicated home.

SENDCo was fully booked at all Parent Evenings (including having a waiting list). Feedback was positive
about this change.

The academy has received praise for the quality of the paperwork recently submitted to the LA




7 How has provision in class/the curriculum been adapted to better focus on ‘challenge for all’?

The development of department vision and intent has allowed leaders the opportunity to develop the
strategic direction of subjects.

Intertwined with the school vision, each department has developed a framework for learning that is
authentic to the school’s characteristics.

This is further developed in the subjects' schemes of work that have been developed by departments
under the leadership of our middle leaders.

We have further encouraged the development of staff through providing high levels of training, CPD and
autonomy, which has helped developed the research-based culture at the school. This has ensured that
teaching is Good and that the school is active in learning and sharing new initiatives and research-based
learning.

What impact has this had?

We have seen pupils in both the LPA and MPA categories of prior learners either meeting or exceeding
expected progress in our last two sets of recorded data. Our focus as mentioned earlier remains on
ensuring that HPA pupils match this level of progress.

All of the data noted above.

KS4 Progress by Prior attainment bands

LPA MPA HPA
2022 -0.1 -0.2 -04
2023 (Mock grades -0.6 -0.4 -1.0
including outliers)

As a consequence Is the curriculum/school entitlement been preserved, enhanced or inappropriately
narrowed?

We believe that we have the moral responsibility to provide a broad and deep curriculum to our pupils
as some of the experiences they get in school are drivers for social mobility and develop cultural capital.
As a result, we have made a conscious effort to ensure that the curriculum has not only maintained all
elements of the Arts, Sciences and Technology subjects, but has been further expanded at KS4 to
incorporate accessible subjects for our pupils to access life in the 215t century world. We have managed
to offer a unique suite of opportunities for pupils which have proven cost effective and beneficial for our
pupils’ futures.

Further examples include our persistence in Music that have seen the subject adapt to suit the pupils’
needs, by incorporating digital avenues and has resulted in numbers tripling into Key Stage 4 in
comparison to previous year’s uptake. This has further been developed through increasing curriculum
time, and subsequently associated staffing, at KS3.

What is the provision of enrichment activities that provide challenge?

Our extensive extra-curricular programme continues to provide our students with a full range of
opportunities each academic year and there have been a number of new additions to the club list.
Students have the opportunity to develop their leadership skills and build their self-worth by choosing
from over 100 clubs taking place each week.

We also continue to run a successful Duke of Edinburgh Programme

The NACE assessor commented, “Provision to ensure that abilities and talents are identified and nurtured
include, for example, the Subject Ambassador programme, Mental Health Champions, house




competitions, after school clubs, a wide range of trips and visits, and a student tutoring programme
which creates a positive role model for younger students.”

How does Forest School and Highcrest Horticulture enhance and contribute to a commitment to ‘Challenge
for ALL’?

Students in Forest School have identified substantial sensory, emotional and interaction impairments.
Working as part of a group, taking controlled risks themselves in a safe environment enables them to
transfer these skills into the classroom and builds the resilience required for the daily demands of the
school day.

Some students in KS4 who take part in Forest School have the opportunity to complete a Level 1 award.
E Sports has also been introduced and has a large uptake of pupils with SEN. Being a subject that has an
obvious interest has proven beneficial, the assignment-based course has also proved to be accessible,
and its authenticity has led to pupil engagement and success.

The BTEC Construction programme was introduced to provide a vocational pathway for some KS4
learners; they gain valuable hands-on experience which can help them progress to HE or an
apprenticeship, or go straight into a career in the industry.

Our recent IQM report commented that “There is tangible evidence of the (Social and Therapeutic
Horticulture) programme enabling students with mental health difficulties and young carers (73) to
reflect on their personal issues and finding help and comfort from the team of trained adults.”

8 What is the quality of record keeping for pupil’s progress and attainment (especially for pupils with SEND or
planned or targeted interventions. Are minutes of intervention meetings kept?

Each Head of Department completes an intervention planning tool. The planning tool is designed to help
HODs devise their strategy to target underperformance and is used as an ongoing document that is
updated 3-4 times per year in minuted meetings.

Underperforming groups are identified and a record of intervention is kept and used as evidence for
performance management.

The SENDCo is consciously adapting and amending the APDR records for EHCP students due to
anticipated changes at local level as new banding model for funding is introduced. SENDCo has been part
of a pilot scheme.

Are parents involved?

Parents are actively encouraged to join the planning and provision stages. Parent voice and student voice
is captured.

The SENDCo and AHT for Well-Being developed a new method of recording intervention on G4S that
enables staff immediate access to see the intervention and progress in place for individual students.

The SEN area on the website has been updated and includes clear links to the Local Offer and SENDIAS
for parents to use.

Parents are informed of their rights and responsibilities.

Are meetings scheduled and met?

All statutory meetings are scheduled and met. These include the EHC Plan related meetings and, so far
this year, a large number of Core Groups (83), CIN Meetings (48), CP Conferences and ICPC (26), and
Strategy Meetings (26) with Social Care and other professionals.

We call professionals meetings when required




How engaged are all stake holders?

The SENDCo maintains regular contact with all stakeholders through KIT meetings, review meetings,
network meetings, Area Liaison meetings, LA Panels.

All professionals are expected to attend Annual Reviews and a report issued to support the process.

The SENDCo requests attendance from the LA at meetings where there has been a change of need, there
is a concern of the placement or the EHCP requires significant updates.

Working with Social Care has had times of difficulty due to the very high turnover of staff there. This
causes disjointed support to families and often requires us to be the guiding agency.

How are EHCPs monitored?

Student voice, regular meetings with the young people through 1:1 sessions and student panels.
Meetings termly with stakeholders such as SALT/OT and new target setting.

LSA observations of students in lessons.

Class assessments.

Reviews of interventions

Formal Annual Reviews. Where a student is not making the expected progress towards outcomes an
emergency review may be held.

SEN Passports are regularly reviewed and updated and shared with teaching staff and parents. In
preparation for Annual Review, feedback is requested from teachers, Form Tutor, Head of Learning,
SENDCo, Parents, Young Person, and any other parties.

9 What impact has the focus on challenge for all had on inclusivity? (is it authentically for ‘all’?)

Challenge Maps and HPA Reading groups has led to an improved understanding of provisions for
Excelling Students and involvement among parents to support their children in fostering independence;
part of responsibility for educating and rising aspirations has been transferred to an area previously
unexplored.

Due to the fact that every class, including low ability groups, have identified 20% of More Able students,
an increased number of students are exposed to classroom practice that stretches their skills/abilities
and develops their talents.

Individual barriers/needs of PP students and More Able learners are better recognised among staff and
subsequently they plan more inclusive lessons that cater for all abilities.

Challenge is proportionate to different situations and within our school challenge is given in a
differentiated way, meaning we are able to take steps that impact on individuals in a way that is relevant
to them. By definition, this means the work we do is authentic and for all.

Is Personal development (HRSE) appropriate?

‘Life Lessons’ are our dedicated PSHE/RSHE lessons. We broadly follow the PSHE Association curriculum
but, within that, we have the flexibility to inject specific lessons or topics when required. We listen to
students’ requests which have led to one staff member creating a spiral topic on Personal Finance which
will be rolled out next year.

Staff have been trained previously on delivery of sensitive lessons and they have been encouraged to
take advantage of the government online training to build confidence in this area.

Tutor groups are taught by their own Tutor who knows them well and can tailor the pitch of the lesson
accordingly.




10 What are the outcomes for pupils?
How are they tracked?

e All data is live and forms part of department meetings and line management meetings. This is a fixed
item on the agenda and is reported back to SLT through SLT links. This allows middle and senior leaders
to proactively address underperformance and utilise intervention strategies available. This level of
guestion analysis is coherent throughout all marksheets and schemes of work. Data at Highcrest is a live
tool for staff to easily identify underperformance and focus energies on doing something about it.

How are interventions identified?

e In addition to previously mentioned above, the curriculum leaders attend half termly RAP meetings to
discuss target pupils from examination year groups. Pupil attainment is discussed in subgroups in three
progress element areas.

e Crossover pupils are debated, and the outcome is a list of pupils that will be targeted in our intervention
sessions that take place before school, after school, at Saturday school and on targeted residential
weekends in English and Maths.

e Each pupil receives an intervention passport with a personalised timetable of intervention sessions they
are expected to attend. These are updated each half term as progress is recorded and new gaps in
learning are revealed through regular subject assessment.

e In KS3, pupils are targeted for Sixth Form tutoring through HODs and are updated in line with half termly
assessments. We have further targeted underperforming pupils who make up our Primary learning
groups with our specific Primary specialist.

Are there trends?

e As mentioned earlier the performance of HPA pupils remains a focus area, we have also looked to
improve the Progress of our MPA learners to ensure an overall Progress improvement.

o A further area that we have moved to address is our cohort of white British boys. This has been a trend
that we have targeted through various mentoring and engagement activities (Army days, University
visits). We expect to see an improvement in outcomes in the current GCSE results.

e We have also developed our English taught content to include a more robust approach to assessment,
this is as a result of underperformance in English in comparison to Maths. The school has targeted the
development of English to match Maths outcomes resulting in a higher number of pupils gaining English
and Maths at Grades 4 and 5. We have re energised our English curriculum with increased ambition,
challenge in teachers expectations and subject content/knowledge.

Work samples/ Lesson observation evidence?

e We have continued to develop and reinforce our SEN Highcrest 8 which are eight strategies used to
support learning and enhance progress of SEN students within classes but also benefit all learner groups
when used effectively as part of quality first teaching.

e Half termly HoD QA documentation has been completed, with key focuses on marking and feedback, and
SEN provision. All overall judgements on each area were classed as Good or Outstanding by each subject
lead. SLT to monitor/scrutinise these findings during this half term.

e Peer Connect observations take place three times over the course of the academic year. The staff
pairings were based on data from the Connect observations that took place during the autumn term and




these have been focused on sharing best practice related to differentiation and challenge for all.
Feedback from the peer observations has been collated and shared as part of all staff training.

A SEN Deep dive has taken place during the summer term and has included learning walks of each
department targeting each member of staff, a HoD interview, a SEND student panel, an LSA survey,
governor-parent interviews, and learning walks.

What evidence is there that the focus of ‘challenge for all’ has made impact on the quality of education and
the learning experience and well being of all pupils. Any issue concerning workload / work life balance for

staff.

Quality Assurance, Connect visits and whole school SEN deep dive findings show us that staff are now
striving to be consciously competent in their provision of challenge for all

Extremely positive staff, student and parent surveys

NACE reaccreditation May 2022

IQM reaccreditation flagship school November 2022

No permanent exclusions in past two years

A reduction in suspensions

A reduction in repeat offenders

Increased whole school average ‘attitude to learning’ score

Increased number of rewards/house points issued by staff

“The school’s vision — Aspire and Achieve — permeates the learning environment and is regularly referenced in
lessons by teachers and pupils, underpinning the curriculum and wider opportunities across the school.” NACE

2022

11 How well prepared are all pupils (especially pupils with SEND) for 'next steps’?

Wide variety of courses offered to suit all abilities (L2, L3, A Levels and GCSE resits inc functional skills)
All students have 1:1 careers meeting with external provider

Life Lesson sessions based around future steps including apprenticeships and UCAS applications

All students enrolled onto Unifrog (careers platform)

SENDCo arranges transition meetings for Year 11/12 students with their next setting to ensure
appropriate provision is in place. For some students they will require a 5-day post-16 offer.

LSAs support SEN students and their parents making college applications. Some students will have their
interviews virtually to enable a support worker to be with them.

Annual Reviews for Year 11 are completed by end of October to enable LA sufficient time to place
students.

SENDCo ensures that students have an EHCP in place that will require a High Needs pathway post-16.
Study skills covered including CV writing, covering letters etc

Year 12 work experience

What do pupils say/advocate about provision/experience?

We receive extremely positive feedback from students via whole school surveys and specific year group
surveys.

Our students tell us that their teachers...

“Consistently and fairly apply and reinforce our Core Routines, setting high expectations for our
behaviour, attendance and punctuality”

“Regularly use praise and A range of awards to celebrate our achievements”




“Use a range of resources and technology to make our lessons exciting”
e Qur pastoral team ...
“Are always there to support us and listen to us”

e Our Inclusion Support ...

“Offers a quiet and very supportive space for us to work when we need time away from the crowds”

e QurSEN Team ...

“Support us in and out of lessons and are available before school, at lunchtime and after school “

e Our IQM report commented, “In a conversation with the assessor, they confirmed the supporting culture
of the academy that is evident in peer-to-peer relationships, between adults and students and adults to
adults. One student reflected on her transformation from a shy and disengaged girl to a confident and
well-balanced adolescent; this happened because “my teachers believed and cared for me and | trusted
them. I still trust them!”.

e Outline of case study: We took onto our roll, at the beginning of Year 11, a girl with extreme SEN who
was not able to attend a school. She did come in for exams and her mother wrote the following; "We
have found the whole experience, from the welcome she receives when she walks in the door, to the team
taking the time to speak to her, has made such an impact and whilst to you all, you would feel that it is
just you doing your job, but to us it has made such a difference, that | don’t think any of you could realise,
as it has made A feel at ease and part of the school. For this | will be eternally grateful.”

12 Safeguarding/ equalities/ entitlement/SEND issues and the focus on ‘challenge for all’

e We have refined our practice over the years and have a full time, non-teaching DSL and Child Protection
Officer who are available at all times to deal with any SG issue that arises. This means that any cause for
concern is triaged quickly and appropriate action taken. As an extra measure, we have five additional
members of SLT who are part of the DSL Team which shows the weight we give to the culture of SG and
CP at The Highcrest Academy. Members of the DSL Team take on the care of CLA and are able to guide
and mentor them which has been very successful.

e Entitlement to education has come increasingly into the spotlight as we have emerged from the
pandemic. For a number of students, particularly those with ASD, returning to school has proved highly
problematic and we have had to respond in innovative ways to support these students and their families.

e At Highcrest we believe that every pupil is entitled to a first class education, our character as a school
focuses on high levels of intervention to develop cultural capital and to promote social mobility.

e We are blessed to have a diverse intake of pupils and the school celebrates all elements of culture,
sexuality and religion. As a result, the school is a safe place for its pupils, that they are proud of. Regular
feedback strongly suggests that pupils enjoy attending and enjoy contributing to the school community.

e The number of students who have a social worker remains high and continues to be a top priority for us.
The same can be said for the numbers of students who are experiencing mental health difficulties. Our
commitment to continual improvement means we are very aware of emerging trends and are able to
adapt quickly to meet needs as they present. We have noticed this academic year that we are needing to
make fewer referrals to external agencies to support student mental health. Our focus this year has been
on self-care and giving students the skills and knowledge to look after themselves and take action to
seek help if they cannot solve a problem.

e To further secure the school’s reputation of strong pastoral care and support we have expanded many
aspects of our provision which includes:

o a specialist trained mental health lead

o anewly appointed dedicated CP Officer

o Increased counselling provision for student and staff wellbeing
o a SENDCo assistant.




o we have significantly reduced the teaching time of our SENDCO (5 lessons over 2 weeks) to increase
capacity of our growing intake.

o We have reviewed our capacity to provide an appropriate education for students for whom a special
school place has been agreed but no space is available. We are piloting a ‘school within a school’
from September to address this requirement and plan to build on this model.

In addition, we have restructured and developed the school site to incorporate a mental health office,
which includes a private counselling room.

We have created a small classroom setting which is used for SEN focused provision and our KS2 primary
teacher lead interventions.







