PRIMARY PURPOSE OF CONTACT (Reference to SofA, SDP or School Priority)

The primary purpose, beyond initial contact with the school, was to make an initial evaluation of provision to guide
the focus of future visits and the potential contribution of the school to the work of the Secondary Project. During
the visit discussions were held with the 3 senior members of staff who will be attending the Network Groups on
Diminishing the Difference, More Able Students and Quality First Teaching. These all feature highly in the school’s
development plans.

NOTES OF CONTACT (to include Judgements and Evidence of Impact)

The new Principal has a clear strategic view of academy improvement and he is supported by a very experienced
and knowledgeable senior leadership team and effective governors, all of whom share a common vision. Self-
evaluation is detailed and well documented and leads to some sharply focused priorities. Evaluations made on this
brief visit concurred entirely with the academy leaders’ own view of the strengths and areas for development of the
provision. Development planning, with clear success criteria and milestones, is well documented, with evidence of
regular review. All senior leaders are well able to articulate the policies and actions taken within their areas of
responsibility. They have a strong presence around the school and regularly evaluate classroom work, following
this up with frequent dialogue with middle leaders to support and challenge their work. The academy leaders agree
that the next stage of development towards ‘outstanding’ will involve a greater ceding of responsibility for the
guality of subject work to middle leaders and training for this is already under way, including both internal support
from SLT and some use of external certificated training for selected individuals.

A significant strength of the current work on teaching and learning is the tight link between lesson evaluation and
CPD, both individual and collective, through the ‘connect’ system. This uses the key evaluation criteria for the
guality of teaching, learning and assessment in an imaginative way and has contributed to a shared vocabulary for
the discussion of quality first teaching. This has been further enhanced by the widespread use of peer observation
where staff are encouraged to watch lessons taught by colleagues, to both sharpen their evaluation skills and learn
from the strengths of others. The academy is also gradually extending this work into a more formal coaching
approach for staff seen to require improvements to their practice. Subject leaders are held to account for the
pattern of outcomes and lesson evaluations by their SLT ‘link’.

Lessons visited briefly on the learning walk confirmed the generally ‘good’ teaching reported in the SEF. No
incidents of poor behaviour or low level disruption were seen, students were well engaged on relevant tasks and
the materials and approaches adopted by teachers were appropriate. In English good use was being made of
current news stories to engage students’ interest, though in one case a greater choice of material to cater for
different interests would probably have increased engagement. While all behaviour in lessons was compliant, and
showed the effectiveness of consistent behaviour management policies, in some lessons there was room for a
more lively involvement of students to develop their confidence as learners. The school’s SIR assessment
approach was used consistently in the subjects visited and some very effective teacher feedback resulted for this.
The quality of the requests for a ‘response’ and the consequent responses from students, was more varied, as is
often the case when this system is first introduced.

While there remain ‘gaps’ between Pupil Premium students and their peers in both attendance and achievement
these gaps are narrowing and the academy’s work to promote the inclusion of these students is significant. This
strand of work is well led and the individual case studies of students show that a personalised approach to the use
of the funds available to support these students is beginning to be adopted. It is recommended that this work is
continued and further developed as well as shared with other schools through the network meetings. The same
goes for the very considerable suite of interventions now being made to ensure the progress of higher attaining
students. The academy’s work in this area was rightly praised in the recent HMCI Annual Report and includes trips
and visits ( such as to universities), links to employers, study skills development to encourage independent
learning, weekly ‘workshops’ with academy staff or external speakers, the imaginative deployment of academic
mentors and the ‘blue book’ challenges to extend Year 7 and 8 students. While it is important to avoid more able
students being given ‘extra’ rather than different tasks, the carefully considered provision should lead to a positive
outcome from the NACE challenge visit which is shortly to take place.



Work with these specific groups of students is representative of the academy’s wider inclusion priority. There are
considerable challenges facing the academy in the volume of safeguarding cases, the incidence of mental health
issues among students, and the small group of students with autistic spectrum or serious behaviour difficulties who
struggle to cope in mainstream classes. It is notable, therefore, that the academy has achieved ‘Flagship’ status in
the area of inclusion and is currently preparing for an evaluation visit to maintain this. A detailed action plan has
been prepared and the range of initiatives in the whole field of inclusion and wellbeing (including work on staff well-
being) is impressive. The academy is also engaged in an Erasmus —funded European initiative on inclusion as well
as the Inclusion Manager being used by the LA to develop the Early Help Panel. Attendance figures are currently
running at 94.3% this year, which is an improvement, and the academy is taking a robust line on holidays in term
time, particularly with some ethnic minority families who request extended periods of absence for overseas trips.
Pre-emptive work with parents of students seen as at high risk of persistent absence is having some impact. The
academy now sensibly separates its behaviour support between an isolation room, which is a punishment short of
exclusion, and a more nurturing approach to students (especially in the younger years) who are not able to work
well in mainstream classroom and so require intervention to modify their behaviour. Skilled and experienced staff
are employed in each of these areas. Fixed term exclusions have reduced but are still running at between 3 and
4% of the student population and the academy is endeavouring to reduce this further through the use of a
counsellor, non-teaching year managers, and a bespoke approach to the curriculum for some individual students.
The academy has developed considerable expertise in delivering the ‘Prevent’ agenda and has shared this
expertise with other local schools. Overall, the carefully ‘staged’ approach to both rewards and sanctions and the
balanced approach to challenge and support means that the academy is an orderly learning environment despite
the difficulties faced by some of its students.

AGREED NEXT STEPS
Priority/Action Fesmensile By when and intended impact
person
Continue and fur_ther develop AHT for Pupil| By July 2017 : To further reduce ‘gaps for this cohort of
the personalised approach : . .
i . Premium students in relation to performance and attendance
to Pupil Premium support
Further develop the role of ] . .
Middle Leaders in driving AHT for T&L By July 2017: '_I'_hrough training anc_JI increased
) . accountability these leaders will sharply address
improved teaching, and CPD ; 7
; subject specific aspects of performance
learning and standards
Further develop the AHT for T&L Ongoing: Broadening the notion of ‘difference’ between
differentiation of provision with students to aid match of materials to students’
to ensure maximum middle interests and bring levels of engagement in all lessons
engagement of students leaders to the standard of the best
Inclusion
Secure continued IQM Manager By July 2017 : By implementing the remaining parts of the
Flagship status for work on and plan prepared for review, to maintain this status and
inclusion Pastoral so cement the inclusive nature of provision
VP




