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e This review was undertaken at the request of the school leadership and followed
an earlier review undertaken in June 2018 and a previous Ofsted inspection in
March 2016. At that time the school was regarded as a ‘Good’ school and the
main focus for improvement was to:-

improve the progress that pupils make in modern foreign

languages

- Improve the accuracy of teachers’ assessment of pupils’
progress and attainment.

- ensure that the effectiveness of all subject leaders matches that
of the best

- ensure greater consistency of teachers’ assessment of pupils’
progress.

- seek ways to improve the attendance of the few pupils whose

attendance has been persistently below 90%, in order to ensure

that attendance overall reaches at least the national average.

e The purpose of this review was to:-

- Provide a ‘bench mark’ about the current quality of
education in the school

- To use the new Ofsted EIF as a basis for this review (however
this review was not to be regarded as a ‘mocksted’)

- To involve senior staff (especially the Assistant Head teacher)
in the review as part of their CPD

- To provide Governors with information regarding the current
effectiveness of the school

- To identify with Senior Leaders any areas or aspects of the
school for further development and improvement

2. Evidence

e Before the review the schools web page was scrutinised along with the schools
ISDR and the previous Ofsted report (March 2016)
e The school also provided a comprehensive and reviewed SEFs for 2017-2018,
2018-2019 along with an ‘Inclusion Quality Mark’ assessment summary
e At the start of this review an animated power point was shared that helpfully set
out the schools ‘context’. This was based on the new Ofsted EIF and gave a
robust ‘high level’ overview against the new Ofsted evaluation framework.
e During the visit the following activities were undertaken:-
e Meeting with senior leaders to better understand the ‘context’ and priorities
of the school
e Joint lesson observation with the Assistant Head teacher of 8 lessons across 4
year groups and 4 different subject areas
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e Discussion and review of these lessons with the Assistant Head teacher so as
to establish the characteristics of strong teaching in the school, identify any
weaknesses in teaching and propose improvements that could be considered.
During this session time was also taken so as to identify any actions that could
be taken so as to further improve the quality of teaching and learning

Separate meetings were then held with

e A group of 8 Heads of Department
e The ‘Well-being team’

e Careers coordinator

e The attendance team

e A group of 11 students

Following the review a very brief ‘feedback’ session was held. During this the Assistant
headteacher helpfully and confidently presented the agreed findings from the lesson
observations and a very brief over view of the quality of education was provided.

Main Findings

Evidence gathered during this review is indicative that the school has sustained its many
strengths and has continued to improve.

At this time the academy remains a very good school demonstrating that it is very
effective and has the capacity to improve still further.

This is because:-

o Leaders at all levels are reflective and accurate in their evaluations of past
performance and achievements.

Asa consequence:-

- The comprehensive RAG rated review of the school development plan is
evaluated robustly and systematically. This enables the plan to become a
helpful working document that can be used so as to further inform priorities
for 2019-2020

- Heads of Departments use tracking and outcome data well when reviewing
their subject areas and creating and implementing separate improvement
plans

- The schools ‘high level’ summary review of performance based on the new
Ofsted IEF standards and ‘grade’ descriptors is accurate but this now needs
to be further strengthened by identifying a robust evidence base.
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- Governors are kept well informed about the outcomes and achievements
within the school . They hold leaders to account well. However they now
needs to help leaders at all levels to create a more robust evidence base of
this success by challenging the extent to which leaders (see Ofsted Education
Inspection Framework EIF 2019 para 225.4):-

1. Create cohesion between the various improvement initiatives and individual plans

2. Create systems and frameworks that consistently focus on the overall aims,
objectives and mission of the school

3. Consolidate the most effective past initiatives and strategies so that they continue to
have the greatest impact on pupils learning and achievements

e Leaders and Governors are ambitious and set high expectations
As a consequence:-

- The schools web page not only provides the mandatory information required
and essential information about ye school but also sets out clearly the
ambitious mission, vision, purpose, aims, values and objectives of the school.

- The ‘values and virtues’ that underpin these are then used as the basis to set
high expectations for pupils both before and on entry to the school. These
are helpfully framed around the school’s motto of ‘ASPIRE’

- This same framework is then adapted for all pupils in the school and become
the key ‘personal virtues’ regarded as the drivers to both personal and
corporate success.

- These values and virtues are known to pupils and staff — but must now be
better embedded so that they are more coherently developed in lessons and
that there is a clearer understanding of how they can be deepened against an
age related expectation rubric.

- The schools ambition to develop a culture of excellence is also well known
and remains a key aspiration - but a stronger narrative of where ‘excellence’
can be currently seen and demonstrated now needs to be created

- Robust performance management and a comprehensive personalised needs
driven professional development plans are secure. These not only raise
standards of teaching (and learning) but also empowers a culture of high
professional expectation

- Heads of departments and subject leaders are holding staff more robustly to
account. There is greater ‘uniformity’ and agreement concerning the
methodology and focus of lesson observations, work scrutiny and feedback
whilst the distinctive nature of various aspects of subjects enable flexibility
especially regarding assessments and detailed planning. However these still
conform to agreed principals.

- This “flexibility’ does lead at times to pupils being confused by the various
‘tracking’ and ‘target setting’ system being used across subjects. Leaders now
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need to agree how all pupils in all subjects can clearly be provided with
coherent information that enables them to regularly know how well they are
doing, how well they should be doing and how (not just ‘what’) to improve.

e Pupils well-being and safety is secured by robust systems and processes
As a consequence:-

- Very high standards are set for pupils well- being and personal development.
Any concerns about pupils are quickly and robustly recognised through a
clear referral process and swift and appropriate actions are then taken. Clear
and thorough ‘Case study’ notes are created with the intention of ensuring
the best outcomes for pupils.

- There is a strong culture of safeguarding that puts the pupil at the heart of
the process and a tenacity to resolve issues as they arise. As a consequence
all pupils spoken to felt they were very well cared for and both felt safe and
believed they were safe at school.

e The curriculum is coherently planned and sequenced
As a consequence:-

- The school focusses on providing pupils with the knowledge, opportunities
and cultural capital to take successful next steps in both learning and life.
The ‘ Careers Co-ordinator’ goes well beyond simply providing information
about employment and further education but rather deeply equips pupils to
make informed decision and through the appropriate provision made to all
pupils at all ages ensures they have both the confidence and collateral
needed

- -The well planned curriculum is ambitious for all pupils and is providing them
with the knowledge, skills and cultural capital they need for their next steps
in learning and to be successful in life. Pupils enjoy their time at school. They
are enriched by a broad , balanced and engaging range of experiences.

- The curriculum in all subjects has been regularly reviewed and revised and is
well resourced.

- The curriculum for KS 3 pupils quickly builds on their experiences and
achievements at Key stage 2 and has a particular focus on building pupils
character for learning. It provides pupils with basic skills as well as effectively
introducing them to new subjects and experiences.

- Year9isregarded as a ‘transition’ year when pupils begin to experience the
greater demands of the KS 4 curriculum and to focus on more specific skills
they will need.
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The key stage 4 curriculum is reflective of the need for pupils to undertake
the EBAC. However whilst the entry rate | 2018 of 17% is significantly below
the 75% government ambition the figure for 2019 has significantly increased
to 32%.

- Lesson observation did however identify that some pupils did have significant
‘gaps’ in specific aspects of learning and in some basic skills that hindered
progress in lessons. There is an understandable desire (and need) for
teachers to plan lessons largely focussed on ‘getting through’ the content
aspects of the planned curriculum. In the best of lessons teachers were
however also identifying the ‘needs’ of individual pupils and groups of pupils
and had identified opportunities to address these gaps. At present too few
teachers are actively evidencing this.

- Pupils who are not in their normal classes and are part of an in school
‘inclusion unit’ are still undertaking learning that is well planned and
appropriate.

e Leaders, Heads of Departments and Governors strategically identify the key
areas for improvement:-

As a consequence:-

- Meaningful data is regularly assimilated and reviewed so as to drive decision
making. This was seen in reviewing strategies to improve attendance where
small but highly significant improvement have been made (attendance
increasing from 91.8% to 92.5% — but to good impact on individual pupils)

- Information is shared between leaders and at all levels on a regular basis —
thus enabling swift action to be taken when required

- Heads of departments are effectively sharing key concerns so that an
integrated response can be made (for instance regarding the robustness and
reliability of assessment information). Leadership meetings are largely
strategic focussing on pupils achievements and outcomes rather than on
operational issues.

- However a stronger narrative now needs to be agreed between leaders
about the ‘intentions’ of improvement actions and the evidence that will be
used to assess the impact. This needs now to framed around how leaders are
also creating (see Ofsted EIF 2019 para 225.4):-

- greater ‘cohesion’ to other priorities and plans

- an authentic commitment to ‘consistently’ securing the
stated aims and objectives of the school

- secure links to already existing strengths within school so
that these are further ‘consolidated’ and not threatened or weakened.

V/) 6
N
A\ 4
W/

X -



e Leaders endeavour to ensure that pupils benefit from effective teaching and
consistent expectations wherever they are in the school

Consequently in lessons observed:-

Where teaching was strong...

- Teachers had not only secure knowledge about the subject being taught but
also about the pupils they were teaching.

- The normally ‘compliant students’ were being encouraged to collaborate
together and accelerate and deepen each other’s learning

- Routines were regularly implemented that enabled pupils to engage promptly
with their learning and to meet the high expectations set were in place

- Pupils were being well supported because teachers were consistently using the
assessment and feedback methodologies agreed by the school including ‘SIR’
marking, improvement signposting, and feedback in line with the schools
policy

- Pupils were proud of their work and demonstrated good attitudes to learning
including high quality presentation of work

- Pupils remained diligent and were conscientious in their approach to learning.
Pupils willingly supported each other and asked probing questions of their
teachers to extend and deepen their learning. Teacher in return listened to
pupils and valued their contributions. This was seen in a Year 9 Geography
lesson when pupils were considering ‘wave erosion’ and the effect gravity had
on waves causing a ‘backward’ flow even though the wave moved ‘forward’.

- The students were seen to be making good progress) as they were engaged and
confident in the classroom

At its very strongest teaching enabled:-

- All students to make good gains with their learning as different learner groups
were well catered for. This was seen in an English lesson where Year 10 pupils
were using charts to identify ‘levels of guilt’ demonstrated by various characters
in a play. The approach enabled all pupils to think more deeply.

- Pupils to both recognize gaps in learning and to take responsibility to take actions
to improve. This was because teachers gave pupils the ‘scaffolding’ they needed
so as to improve as well as a clear focus for the improvement.

- Teachers used feedback and marking to create a meaningful personalized
‘dialogue’ with pupils in lessons and in books focused on how to improve — rather
than just becoming a transaction based on a succession of generic questions and
answers.

- When this ‘dialogue’ happened teachers were seen to be learning about the pupils
from the questions/work being posed and changing practice as a result so as to
deepen pupil learning
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e Outcomes continue to improve
As a consequence:-

- Headline data at Year 11 has improved. Progress 8 is now at national norm (0.0)
although disadvantaged pupils P8 remains stubbornly low at -0.7

- P8in English has improved whilst in Maths it has remained level

- The ‘open’ elements of Progress 8 shows very good improvement. Humanities
and Languages have demonstrated steady improvement, whilst science has made
less good gains (P8 = -0.5).

4. Next Steps

For the Academy to improve still further and more robustly and evidence the good (and
at times better) standards achieved it should consider:-

Governors helping leaders at all levels to create a more robust evidence base of
success by challenging them about the extent to which they:-

e Create cohesion between the various improvement initiatives and individual
plans that are being put in place

e Create systems and frameworks that consistently focus on the overall aims,
objectives and mission of the school and can evidence their success

e Consolidate the most effective past initiatives and strategies so that they
continue to have the greatest impact on pupils learning and achievements

Senior Leaders consistently evaluating the quality of leadership and teaching by
focusing not only on what is being done but also on the intentions of planning and actions
and the evidence that these intentions have been realized.

Heads of Departments implementing systems to ensure any significant ‘gaps’ in pupils
prior learning in subjects or in any basic skills or knowledge that hinder pupils progress
are recognized and addressed.

They should also consider:-

- how they can both evidence and monitor their current good performance.

- how they ensure that the various ‘tracking’ and target setting strategies used in the
school enable pupils to have a coherent view of how well they are doing, how well they
should be doing and how (no just what) to improve.
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Teachers improving outcomes for pupils still further by:-

focusing more directly on the intentions of what they are doing (including
marking/teaching/questioning).
Ensuring consistently that the feedback to pupils and any proposed interventions

are more specific and ‘developmental’ especially if any significant gaps in
learning are to be addressed

Being supported by the school to focus more on ‘character development’ as an
intrinsic part of what is recognized as ‘good’ teaching.
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