
          

           
 
This final Challenge Partner visit as part of the Project followed on from visit 2, when some advice on lesson 
observation and feedback was offered individually to the subject leaders for D&T, Performing Arts and 
Mathematics and joint observation was undertaken with them. On this visit the 2 subject leaders (Mathematics and 
Performing Arts) who are new to the role undertook a further observation in their own faculty areas, agreed the 
strengths and development points from the lessons with the Challenge Partner and role-played the feedback they 
would give to the teacher concerned. The more experienced subject leader (D&T) extended his experience by 
undertaking the lesson observation in a different subject area, in this case English, in order to prepare him for a 
wider quality assurance role in the academy.  
 
In addition to this training the visit focused also on English, both as a timetabled subject and in terms of language 
across the curriculum, making use of the subject expertise of the Challenge Partner. The academy’s past and 
current approach to fostering literacy across the curriculum was discussed with the Assistant Principal (former 
Head of English), who co-ordinates this work, and the Head of Learning Resources who has developed aspects of 
literacy work centred on the library.  An interview was also held with the current 2i/c in English, who will be leading 
the subject from September in an acting capacity, about the challenges involved and providing advice on strategies 
and priorities.  
 
 
 
 
 
General observations on the quality of teaching, learning and assessment in the 3 lessons observed 
 
Strengths  
 
- Behaviour for learning was good or better in the lessons seen, with  students well focused on learning and 

engaged by the work offered, especially so in Y8 mathematics.  
- There was a good awareness by teachers of the need to differentiate work to meet the differing needs  of 

students. 
- Evidence of developing literacy across the curriculum was seen in all 3 lessons 
- Pair and group work were used to encourage discussion of ideas and problems and this added to students’ 

engagement – there was no sign of ‘passivity’ in any of the 3 lessons. 
- The lessons were well planned, with clear objectives and a tight structure to develop students’ learning. 
 
Areas for development  
 
- It was not always clear how the learning from the activities was to be ‘captured’ in any durable form, particularly 

from the effective starter activities in both mathematics and music. 
- Grouping was less effective where students had chosen their own pairs or groups. Teachers need to see their 

control of this as an important aspect of both behaviour management and differentiation. 
- Avoid over-reliance on differentiated objectives to achieve match to learners’ needs. This needs to be linked to  

differentiated tasks, resources or expectations to be effective, as it was in the mathematics lesson seen.  
- Ensure exercise books are regularly marked or checked (and that there is evidence of this) as the presentation 

in some books (especially those of boys) shows deterioration over time as a result of a lack of such checking.  
 
Training in lesson observation and feedback  
 
All three subject leaders felt the joint observation exercise had been useful and all engaged very effectively with 
students in the lessons to evaluate their learning and used written work and other evidence to consider progress 
over time. They were each able to come to a clear view about the balance of strengths and weaknesses in the 
teaching and learning seen and framed feedback comments effectively. Evidence from the discussion and role play 
suggested that the feedback would be delivered in a helpful and encouraging way from which the teachers 
concerned would benefit. The fact that some teachers volunteered to be observed and welcomed the feedback as 
developmental speaks well of the climate for open discussion of pedagogy that has been established in the 
academy, particularly through the widespread use of peer observation.   
 

PRIMARY PURPOSE OF CONTACT (Reference to SofA, SDP or School Priority) 
 

NOTES OF CONTACT (to include Judgements and Evidence of Impact) 
 



Literacy across the curriculum and English  
 
Awareness of the need to consider the development of written and spoken language throughout the full curriculum 
is well developed as a result of strong leadership of this area of work over time. The academy’s well developed 
system of CPD has included a considerable focus on literacy development, including the filming of lessons and 
their analysis in respect of language use. Through the peer observation programme and other forms of practice 
sharing, teachers have been encouraged to reflect on the uses of language in learning. Accelerated Reader (AR) is 
well used in Years 7 & 8 and the Learning Resource Centre (LRC) manager has strengthened the impact of the 
programme and student enthusiasm for it by replenishing stocks of books and increasing the use of incentives to 
encourage breadth and volume of reading. Links between the library staff and English department are strong and 
there are plans to make the timetabled AR lessons in Years 7 & 8 have even more impact. The better use of the 
data from the reading tests to initiate intervention means that those students with reading problems are quickly 
identified and helped. The fostering of wider reading at A level is well catered for, with strong library involvement, 
and the initiative of the LRC manager to develop extended project work at both Year 9 and post-16 is increasing 
the focus on research and information texts, supported by discriminating use of the Schools Library Service. The 
transition from Year 8 to Years 9-11 in respect of wider reading needs some further development, however, with a 
greater systematic emphasis on breadth of reading in English schemes of work, so as to build on the reading 
habits developed in Years 7 & 8.  
 
Whole academy literacy objectives are in place so that attention is regularly drawn to features such as vocabulary 
development and paragraphing.  Plans are in place to add further CPD opportunities into the imaginative 
programme on aspects of writing and oracy.  
 
The acting subject leader for English from September has a clear view of the priorities for the subject, having 
already contributed much to the subject SEF and action plan, and the plans for the induction of the 4 new staff, 
who will be joining the department in September, are strong. A core of experienced and successful English 
teachers will remain in place to guide new teachers and model effective practice in the subject through the 
academy’s well developed peer observation approach.  
 

          
AGREED NEXT STEPS 

Priority/Action Responsible person By when and intended impact 

 Increase the focus on wider 
reading in English schemes 
of work in Y9-11, to build 
on Accelerated Reader 

Acting Subject Leader, 
supported by  AP for 
T&L and librarian 

 For implementation from September 2017. To 
build on literacy/reading gains from Year 7 & 8 
Accelerated Reader work and encourage 
cultural development (including  for learners 
from disadvantaged backgrounds) 
  

 Develop ‘assessment for 
learning’ approaches to 
ensure learning from 
classroom activities is well 
captured for students and 
staff  

 Learning Leader(s) 
supported by AP for 
Teaching & Learning  

Part of the role of newly appointed learning 
leader(s) from September 2017. To further 
enhance the monitoring of progress. 

           


