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Assessor’s Report 
Following evidence and audit day assessment 

 

School:  Highcrest Academy. Highcrest Academy was first awarded the Challenge Award in 

2006 and reaccredited in 2010. There followed a period of fluctuation in performance; 

however, the school improved to secure a judgement of good from Ofsted in March 2016.   

Summary of Strengths: 
Self -evaluation and evidence scrutiny, interview and work samples 

 The school culture is one of high aspiration where pupils, irrespective of their backgrounds, 

feel they can be successful in achieving their goals. A wide range of opportunities has been 

provided to broaden the horizons of pupils, of whom a higher than national proportion are 

SEND and/or supported by the pupil premium grant. 

  A particular strength is the engagement with local businesses and other entrepreneurial 

organisations to motivate ambitious career choices. One year 13 pupil described the 

involvement with the Johnson and Johnson programme as “life changing”.  

 Improving outcomes for able pupils is a high priority in the school improvement plan. This 

means that providing challenge is a whole school undertaking. The school is successfully 

increasing the number of pupils staying into sixth form. Value added data shows the 

progress made by able pupils from KS4 to the end of KS5 is good. Ambitious targets have 

been set to further improve able pupil progress measures from KS2 to KS4. 

  Academic mentoring enables pupils to have one to one support to keep on track to targets.  

Able pupils say that the now “push themselves more” as a result. 

  A very rigorous and effective monitoring and assessment system underpins the school’s 

work on raising achievement.  Progress is checked more frequently than previously and 

accurate evaluation pinpoints gaps in learning and what needs to improve.  As a result, 

underachievement is picked up and acted on quickly. 

 The school has developed its own “Connect” teaching and learning evaluation programme 

and systematic monitoring includes focus on challenge and more able pupils. Monitoring is 

linked to an extensive CPD programme which also plans structured opportunity for peer 

observations. As a result, teaching and learning is improving at a fast rate. 

 The “blue book “system for able pupils in KS3 encourages pupils to take more responsibility 

for their learning. Pupils say they ask teachers for more challenging work and try to extend 

their knowledge. 

 The school is actively promoting wider reading as part of developing more “cultural capital”. 

As result, the learning resource centre reports a significant increase in the number of books 

borrowed from the library over the last year. 

 The school has increased the range of strategies to increase the parental engagement of 

able pupils e.g. an able pupil parent evening. 

 Pupils value how the school works determinedly to make changes to their lives and provides 

additional support to help them succeed.  They describe the school as “supportive” and 

“ambitious”.  They recognise the increased emphasis on academic achievement, leadership 

and a competitive spirit, especially through the new House system. They say it’s “cool to be 

clever” at Highcrest. 
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Where teaching and learning is good or better 

 Relationships between teachers and pupils were warm and respectful with a positive climate 
for learning. 

 The good subject knowledge of the teacher provided stretch and challenge, encouraging 
intellectual curiosity in the subject e.g. in year 13 history pupils confidently exchanged and 
discussed issues linked to the Crusades with a clear passion for the subject. 

 Lessons were interactive with relevant learning experiences and opportunities to work 
independently and collaboratively e.g. in a year 10 drama lesson where pupils explored 
sensitive racial themes through role play and showed maturity in doing so. 

 Lessons were carefully planned and structured, building on prior learning and with clear 
learning intentions and success criteria. E.g. in year 7 food and nutrition, pupils were able to 
clearly describe the knowledge and skills they had gained in the course since the start of 
term. 

Summary of Areas for Development: 
Self evaluation and evidence scrutiny, interview and work samples 

 Continue to have a central focus on increasing the proportion of pupils achieving at the 

highest levels. Ensure that, from their starting points, able pupils make good progress in 

their learning, including able pupils who are also entitled to the pupil premium grant.  

Continue to develop the “flight paths” from year 7 to grade 8/9 at GCSE. 

 Regularly review the impact of the “blue book” system. Pupils commented that there was 

some inconsistency in how teachers used the books in lessons.  

 Build on the current work on the development of metacognition in pupils so that they 

develop independent learning skills. 

 Encourage the use of evidence based approaches to underpin planned teacher CPD projects 

to improve teaching and learning. Consider how small scale teacher research could be 

encouraged and captured. 

 Continue to work actively with feeder schools on ensuring a smooth transition for more able 

pupils, including engaging primary schools with promoting ambitious career aspirations from 

early stages. 

 Systematically monitor the impact of the wide range of strategies used to improve able pupil 

achievement to ensure resourcing is being used most effectively. 

 Continue to develop teachers’ skills so that all teaching is at least consistently good in all 

lessons.  

 Consider having an interim CA support visit before the next reaccreditation in 2020. 

 

Teaching and learning 

 Presentation of work in KS3 books could be improved, especially handwriting. Instil the 

desire for pupils’ to take pride in their work and always work to their best efforts. 

 Share where there is effective practice in organisation of group work so that collaborative 

working is consistently well structured, purposeful and pupils understand why they are 

working that way. 

  In one lesson observed, the pitch of the lesson was too low for some.   Ensure that all 

teachers are able to plan so that able pupils make  good progress in their learning and are 

not sitting through what they know and can do already. 

 Provide more planned opportunities for pupils to generate questions and engage in 

sustained conversation with teachers to explain their understanding, especially in KS3.  

Where appropriate, ensure there is proper time for reflection within a well paced lesson. 

 Continue to work with teachers to ensure that the most able pupils receive incisive feedback 

which then brings about tangible improvements in the quality of their work. 
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