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The purpose of the 2024 review was to:- 

 

• Pose the four key questions regarding the provision, implementation and impact of the ‘Challenge for all 

Strategy’ that reflect the Ofsted framework for non-graded inspections from September 2024 (see section 

4 of this review) 

 

• To gather evidence regarding the extent to which the schools focus on a strategy ‘Challenge for All’ has 

been effective and has secured the ambitions of the strategy and secure the schools good provision even 

more strongly 

• To evaluate how ‘well’ students (including students with specific and SEND needs ) are doing within the 
school and in lessons 
  

• To evaluate how accurate the school leadership and management are in evaluating the quality of the 
provision in securing ‘Challenge for all’ 

  
• To aid Governor’s in their challenge and support for the school in ensuring all students do well and all legal 

requirements (especially relating to students with SEND) are being met  
 
 
 
 
 
 
 
 
 
 
 
  

1. PRIMARY PURPOSE OF THE 2023 REVIEW  

 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Period/Time Item Staff/Class 
(8:30-8:50) 

 

Coffee and Welcome Back  

Planning for the day ahead. 

Glen Burke – Principal 

Gaynor Weldon - Senior Vice Principal 

Joe Clarke – Vice Principal (Curriculum) 

Period 1  

(8:50 -9:50) 

 

Teaching and Learning 

walkabout to view student 

experience    

P1 David Mizera – Assistant Headteacher 

(T&L) 

 

 

P2 Joe Clarke - Vice Principal (Curriculum)  

 

 

Visit a range of KS3, KS4 and KS5 lessons. 

Period 2 

(9:50 -10:50) 

Break 

(10:50 -11:10) 

Meeting and coffee 

Teaching and Learning 

debrief 

Joe Clarke - Vice Principal (Curriculum) 

David Mizera- Assistant Headteacher (T&L)  

 

Period 3  

(11:10 -11:45) 

How students are supported to 

face the demands and 

challenges of KS5 

Alex Merrick – Assistant Headteacher (Attitude 

to Learning KS4/5)  

Amy Bingham - Head of Sixth Form 

Period 3  

(11:45 -12:10) 

Curriculum 

Heads of Department 

RB Presentation  

  

Joe Clarke – Vice Principal 

Nathan Dale – Head of Maths 

Andrew Short – Head of English 

Claire Rider – Head of PE  

Catriona Lund – Head of MFL  

Simone Norville - Head of Art  

Lunchtime – 12.10-12.50 

Period 4 (12:50 -

13:20) 

 

Inclusion Support including 

well-being/Mental Health/CP 

for children experiencing 

challenging situations  

 

Clare To – Assistant Headteacher (Well-being) 

Louise Newsholme – Inclusion Support 

Vikki Sutton – Isolation Support 

Jeni Folkard – Mental Health  

Victoria May – CP Officer 

Jacqui Hunt – Attendance Officer  

Arran White – Assistant Head of Learning 

Jacqui Harwood – Assistant Head of Learning 

Kayleigh Welsh – Assistant Head of Learning 

Period 4 (13:20 -

13.50) 

SEND Provision Sue Charlesworth - SENDCo  

Period 5  

(13:50 – 14:10) 

 

Student Voice and leadership 

opportunities  

 

Meet a selection of KS3, KS4 and KS5 students 

Paul Shaw – Assistant Headteacher  

Alison McKellican – Assistant Headteacher 

Period 5 

(14:10-14.25) 

More Able/Challenge 

provision/Pupil Premium  

 

David Mizera - Assistant Headteacher (T&L)  

Sophie Leonard - Science Teacher/ MA 

Coordinator 

Period 5  

(14:25 – 14:50) 

 

 

Safeguarding and RSHE  Clare To - Assistant Headteacher/DSL 

Tutor Time 

(14:50 – 15:10) 

Write up time  

After school 

(15.10–15.30) 

Feedback Glen Burke – Principal 

Gaynor Weldon - Senior Vice Principal 

Joe Clarke – Vice Principal  

Sue Jollands – Chair of Governors  

2. The Review Schedule  
 
 



 
 
 
 
The review focusses on:- 
 

• Information about the ‘challenge for all’ strategy available on the schools web site 

 

• An update on the optional 12 question self-review tool used in 2023 and current available data 

  

• Information gathered from a one day on site visit ( 15th May 2024) 

 

• Feedback and a written review against the 4 key questions now posed by Ofsted from September 2024 

 

 

 
 

 

• For the purpose of this review ‘challenge’ was regarded as the school needing to demonstrate sufficient 

challenge for all students because:- 

- the curriculum content is challenging (what students learn) 

- The curriculum characteristics are challenging ( how students learn) 

- The curriculum currency (the standard and depth of the knowledge and skills learned) is 

challenging. 

  

Gathering Evidence – Ofsted September 2024

What is 
THRIVING?

What is 
TYPICAL?

What
 has been 

TRANSFORMED?
Trends and 
Tendencies

Being well
and 

Doing well

Strategic
Priorities

Persistent 
‘strong strands’ 

of quality

Initiatives 
and Impact

What 
is being 

TARGETTED? 

The Persuasive Narrative

3. The Review Process 
 



 

 

              
 
 

1. Is ‘Challenge for all’ a ‘typical experience’ for all students and staff? What is the evidence for this? 
 

This includes a focus on:- 

 

- The schools planned provision - the curriculum, policies, vision statement, ‘virtues’ and  stated core aims) 

in delivering a learning experience that provides a ‘Challenge for All’ 

- The Leadership commitment at all levels to the ‘challenge for all’ strategy 
 

- The evidence that students are thriving in a culture of ‘challenge for all’ – the impact of the strategy 
 

- Students experience as seen in classroom observations regarding authentic ‘challenge for all’ 
 

- The support for students with specific needs including inclusion, well -being and Mental health who face 
challenging situations.  

 
- The ‘Challenge Provision’ for the more/most able 

 
- How students in the sixth form are supported as they face the demands and challenge of KS5. 

 

2. What is being done well regarding ‘challenge for all’ and why?  

 
 

3. Where have changes been made to the challenge for all strategy and what are the resulting 

improvements 

 

                    This includes a focus on:- 
 

• the key issues identified in the 2023 review that leaders should consider:- 

 
- Ensuring that detailed information regarding all curriculum areas is provided on the web site, especially 

specific information about the intent and implementation of the curriculum in each area that references 

directly the schools ‘mission’ that's there is ‘Challenge for All’. 

- Ensuring that the review of KS 3 fully deliverers the cumulative and well sequenced curriculum expected at Key 

Stage 3 through blending some subjects that students will not pursue at key stage 4 in Year 9. This should also 

clearly state the cumulative knowledge and skills end point intentions for each subject at end of Key Stage 3  

 
- Ensuring that the ‘Challenge for All’ mission can build on the current systems and routines that have been 

established to support high-quality teaching and learning - such as the agreed lesson planning sheets.  

- Continuing to ensure that reading is a key ambition of the school through a relentless focus on not only how 

students ‘learn to read’ (building on KS1 and 2 strategies)  but also how they should systematically acquire the 

cumulative skills needed to effectively use technology so as to  ‘read to learn’  

- Developing a clear strategy in 2023/24 to address the support for more able learners to do well including a 

review of the KS 3 ‘mastery’ curriculum which will avoid higher prior attainers just doing more more quickly. 

Rather the focus will be on deepening learning through challenging and demanding activities 

4. The 4 key questions posed by this review regarding the ‘Challenge for All’ strategy 
 



- Ensuring that work in students books is work they are continually proud of and will be of help to them when it 

comes to them revising or reviewing prior learning 

 

• Has the school leadership identified and implemented any other improvement’s that impact on the 

success of the strategy  

 
 

4. What still needs to be tackled so that ‘challenge for all’ is the best it can be? 

 
 
 
 
 

Key Findings:- 
 
The schools commitment at all levels to create and implement a curriculum and learning experience that sets 
high expectations and challenge for all students to do well is very strong. 
 
As a consequence:- 
 

• Students enjoy their learning and engage enthusiastically in learning activities 

• Leaders and teachers confidently set high expectations for students achievement and progress based on secure 

data about current attainment 

• students attitudes to learning are positive and most are proud to share their work and talk about their 

achievements 

• Teachers are clear about what they must teach and when and in the strongest lessons confidently adapt their 

lessons to meet the needs of students 

• Curriculum leaders in most subjects have ensured that learning for all students is systematic, cumulative and 

challenging 

• Students with specific needs are challenged and supported to do well in lessons as clear ambitions for them are 

established 

• The most able students make good progress in lessons as teachers adjust and adapt learning activities to meet 

their needs and aspiration's 

• Challenging enrichment activities for each year group provides challenging opportunity for personal 

development 

 

This is because:- 

• Curriculum leaders have created coherent and well sequenced curriculum maps that ensure students gain 

knowledge in a cumulative way  

• Aspirational senior leaders has set a clear strategic direction for the school 

• Teachers plan lessons carefully that align closely to these maps and in the strongest lessons focus on the learning 

destinations for all students rather than just on what will be taught during the lesson 

• Many teachers have adapted their lessons to support students, especially those with SEND. 

• Leaders monitor the quality of teaching and learning robustly and provide useful and practical feedback to raise 

standards in the classroom still further 

• The academic progress of students is well monitored and evaluated and prompt action is taken if students are 

not doing as well as they should 

• Support for students with specific learning needs is diligently provided by the schools Inclusion team through 

learning assistance in classrooms as well as in the learning inclusion unit and the Alternative Provision resource. 

5. Key Findings and Summary of Feedback 
 



This team ensures that support remains focussed on the needs of students and is well integrated enabling 

students to access the full range of the curriculum and thrive within the school 

• Clear lesson routines and expectations have been established that include each lesson beginning with a starter 

activity that in the strongest lessons require students to retrieve past information and apply it to a challenging 

opening activity. This precision helps consolidate past learning, identify learning gaps and orientate students for 

next steps in learning. Lessons end with the plenary that in the strongest lessons focus on the intended learning 

outcomes for all students in the lesson so that teachers can assess students achievements and adjust future 

lessons 

• In the strongest lessons all students are encouraged to be involved either through the targeted use of ‘cold 

calling’ questions or well planned ‘modes’ of learning that involve paired or group work where students 

collaborate and support and challenge each other 

• Teachers carefully check on students learning and understanding during lessons as they interact with students 

during learning activities and when past learning is checked in students workbooks 

• In the strongest lessons students are clear about what they are learning, how well they're doing and how well 

they should be doing 

• Most students have good relationships with Senior Leaders, their teachers and LSAs. They are confident and 

know what is expected of them.  

• All students feel safe in school and know how to seek support should they need it from school counsellors, 

safeguarding leads and the strong pastoral support team 

• Year 7 students are quickly integrated into the school. In other years students are provided with strong support 

to meet the challenges of their next steps in learning and life. Support for students in Key Stage 5 is well 

integrated and they report being confident as they face the challenge of further education, apprenticeship or 

work 

  
  
 Next Steps 
 

• The curriculum maps published on the schools website should be reviewed and revised to ensure that our clear 

learning destinations established in each subject in each year group by the end of each learning unit. This is 

particularly important for the new year 9 curriculum, which next year will be part of KS3. 

 

• curriculum leaders need to be more precise in knowing how well different groups of students are doing by the 

end of each year group so as to strengthen the narrative as to the impact of challenge for all and the trends and 

tendencies in teaching and learning 

•  

 

• teachers need to be more precise about what students should be able to do and know by the end of each lesson 

so as to avoid gaps in knowledge and skills hindering future learning especially for middle prior attainers. Some 

teachers focus on what they shall do but not on the destination and what the students need to know. 

 

• Teachers should check on students learning and understanding during lessons so as to correct misunderstandings 

and gaps in knowledge as well as establishing personal targets for students to improve following reviewing their 

workbooks. To support this, teachers need to circulate around the classroom rather than being ‘tethered’ to the 

front so as to check learning. 

 

 

• Pupils should be challenged to close gaps in their prior learning particularly at the start of lessons through well 

focused challenged questions, Carefully chosen modes of learning and effective plenaries at the end of lessons to 

reinforce past learning 

 

• Senior leaders should focus on the challenge for all middle learners and establish the impact of securing the 

ambitious targets for them would have on progress 8 data 



 
 

 
The review focused on the schools mission to provide a challenge for all. 
 
Evidence was gathered from:- 
 

 

The review then focussed on the four key questions:- 

 

 

1. Is ‘Challenge for all’ a ‘typical experience’ for all students, students and staff? What is the 
evidence for this? 

 

Evidence was gathered from 7 lesson observation and meetings with the:- 

 

- Head teacher 

- Senior leadership team 

-Head of sixth form 

- Curriculum leaders 

- The inclusion support team 

- The SENDCO and the SEND team 

- The DSL, child protection officer and safeguarding lead 

- A panel of nine students drawn from across the school. 

 

From the evidence gathered the intentions of the challenge for all strategy are being met. 

 

These intentions are identified on the school website as being:- 

 

‘to provide an acute, personalised and inclusive curriculum that challenges all students to be independent 

and autonomous learners and become physically, digitally and academically literate’ 

 

Whilst these intentions are not specifically evaluated by the leadership of the school the evidence provided and 

gathered during the review process indicate that challenge for all is at the heart of the planned provision for all 

students in the school and becomes the driver of the implementation of the stated values of the school.  

 

The typical experience of students being challenged in lessons understandably varies however:- 

 

• higher prior attainers are routinely challenged in lessons through well framed questions that makes them 

think deeply and apply past knowledge to new and challenging activities 
 

• lower prior attainers as well as students with specific learning needs are very well supported in lessons to 

take an active part and make good gains 

 

• ‘middle learners’ willingly engage in learning in lessons, showing good attitudes to learning but too often 

lack the challenge to deepen their learning or address the gaps in learning they have that hinders rapid 

progress. They too often lack the perseverance and resilience needed to push their own learning forward 

 

• Teachers diligently meet the professional challenges set by leaders and are very well supported and valued. 

The proposed ‘9 out of 10 days professional delivery’ expectations are targeted to help prepare them for 

these challenging demands 

 

Notes from the review 2024:-   
 
 



• the ‘challenge for all strategy’ as identified on the schools website identifies that in each subject in each year 

group in each half term a challenge activity will be set in line with published challenge maps. In reality these 

optional activities aimed at further challenging all students specially higher prior attaining students are not 

being engaged with by students nor focused on by teachers or leaders. The value of continuing these should 

be considered by leaders 

 

• Detailed curriculum maps that identify what is being taught in each subject in each year group in each half 

term have been created. These also identify what should be learned in terms of the substantive knowledge, 

the procedural knowledge and the disciplinary knowledge. This clearly indicates the challenging nature of 

the learning sequence and cumulative gains in learning for all students over time. However there is now a 

need to look through these again to ensure clear learning destinations are established at the end of each unit 

so that leaders and teachers can identify any gaps in learning for individual students that may hinder future 

progress. In key stage 5 students value using these learning maps so that they can prepare for future learning. 

Year 7 students also refer to these maps as being helpful. However most other students do not refer nor seem 

aware of these helpful learning tools. 

 

• The planned provision also focusses on the cumulative and challenging gains of the key personal learning 
characteristics and values. These are well monitored and delivered through a ‘self care’ programmes that 
includes the requirements of HRSE and PD. 

 
• The school leadership and the SEND Team have responded both proactively and effectively to the changing 

demands on SEND provision caused by an increase until this year in identified need.  
 

• Support in lessons is very well targeted ensuring students can engage fully and make good progress. 
Students being supported in the learning inclusion unit are also making good gains in learning against the 
well framed and challenging personal targets set by the unit. Students in the alternative learning provision 
are thriving. Their complex and challenging needs are well understood and being met due to the diligent 
work of a professional team. Indeed, SEND is thriving and the team are encouraged to share best practice 
with other schools. 
 

• Students are very positive about their learning experience throughout the school. In a recent pupil survey:- 

- I am happy at Highcrest = 90% (April 2018 = 83%) 

- Teachers are supportive = 93% (April 2018 = 84%)  

- Pastoral well-being and mental health support at Highcrest is good = 94% (April 2018 = 

N/A) 

- Extracurricular provision at Highcrest is good = 91% (April 2018 = 81%)  

- Careers provision at Highcrest is good = 93% (April 2018 = N/A)  

- The catering at Highcrest is good = 78% (April 2018 = N/A)  

- Behaviour at Highcrest is good = 84% (April 2018 = 71%)  

- Poor behaviour is dealt with appropriately = 84% (April 2018 = 69%)  

- I feel safe at Highcrest = 92% (April 2018 = 79%)  

- I have been bullied = 17% (April 2018 = 31%)  

- If I have been bullied it has been dealt with them properly = 92% (April 2018 = 79%) 

 

• Students report that they are doing well at school and challenged to meet the ambitious target set for them. 

Whilst data provided by the school broadly supports this the published and predicted Progress 8 data remains 

of concern to the school leadership and Governors 

 

• Whilst the focus on ‘challenge for all’ is impacting on higher prior attainers in lessons too may ‘middle prior attainers’ 

are not being sufficiently challenged to close gaps in prior learning. This limits their progress and will impact on the 

ambitious grades set for them by the school.   

 

• Students in the sixth form are well supported as they face the demands and challenge of KS5 on transfer 

from KS 4. Robust entry requirements are established ensuring the right students are doing the right study 



programmes. The ‘drop out’ rate is low in Year 12. Whilst many students do well at KS5 it is unclear how 

much impact the challenge for all programme is actually having at KS5 to enable students to exceed 

predicted targets or trends. 

 
 

 

2. What is being done well regarding ‘challenge for all’ and why?  

 

 

Where the ‘challenge for all strategy’ is making most impact:- 

 

• Curriculum plans clearly identify the learning destination of each learning unit in each year group ensuring 

they curriculum is not only well sequenced but also that learning is cumulative and deepened. Best 
illustrated within the Maths, MfL and English departments, which are thriving. 
 

 

• Teachers focus on the intended learning outcomes for each lesson so as to ensure there is no ‘lost’ or gaps in 

learning 

 

• Students have the opportunity to self-reflect at the end and beginning of lessons what they have learnt and 

have opportunity to master and remember this learning 

 

• Students know how well they are doing and are challenged by being reminded as to how well they should be 

doing and how to improve 

 

• Curriculum leaders make explicit connections both within their curriculum area as well as to other aspects of 

the school curriculum so as to enhance and deepen all students learning. 

 

• Teachers choose appropriate learning ‘modes’ (individual work, paired work, small group work, co-

operative work, etc) with precision to engage and challenge all students in lessons 

 

• Leaders monitor all students achievements and progress not only to establish trends over time but also 

identify the tendencies in teaching and learning that cause these and take prompt action where needed.. 

 

 

3. Where have changes been made to the challenge for all strategy and what are the resulting 

improvements 

 

This includes a focus on:- 

 

• the key issues identified in the 2023 review that leaders should consider:- 

 
- Ensuring that detailed information regarding all curriculum areas is provided on the web site, especially specific 

information about the intent and implementation of the curriculum in each area that references directly the 

schools ‘mission’ that's there is ‘Challenge for All’  

Ensuring that the review of KS 3 fully deliverers the cumulative and well sequenced curriculum expected at Key 

Stage 3 through blending some subjects that students will not pursue at key stage 4 in Year 9. This should also 

clearly state the cumulative knowledge and skills end point intentions for each subject at end of Key Stage 3  

 



• The published curriculum is much clearer about what is being taught and when. The stated 

destination in terms of the knowledge that will be learnt should be revised to ensure it does 

clearly indicate intended ‘outcome’ rather than what a student will do. The link in each curriculum 

area to a half termly ‘challenge curriculum’ should now be reviewed as whilst it makes a clear 

connection between the curriculum and the ‘challenge for all’ strategy it is not being robustly 

implemented.  

 
- Ensuring that the ‘Challenge for All’ mission can build on the current systems and routines that have been 

established to support high-quality teaching and learning - such as the agreed lesson planning sheets.  

- Continuing to ensure that reading is a key ambition of the school trough a relentless focus on not only how 

students ‘learn to read’ (building on KS1 and 2 strategies)  but also how they should systematically acquire the 

cumulative skills needed to effectively use technology so as to  ‘read to learn’  

- Developing a clear strategy in 2023/24 to address the support for more able learners to do well including a 

review of the KS 3 ‘mastery’ curriculum which will avoid higher prior attainers just doing more more quickly. 

Rather the focus will be on deepening learning through challenging and demanding activities 

- Ensuring that work in students books is work they are continually proud of and will be of help to them when it 

comes to them revising or reviewing prior learning 

 

• Evidence from this review indicated that more able students are being routinely challenge in 

most lessons to deepen their learning, apply past learning to new and challenging activities and 

strive towards ambitious targets. However the same does not always apply to ‘middle learners’ 

who at times now need to be challenged by teachers to close the gaps in their learning that can 

cause lack of rapid progress in lessons. 

 

 

4. What still needs to be tackled so that ‘Challenge for All’ is the best it can be? 

 

• Listed under key steps above. 


